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This study compares ESL textbooks used Hauptschule, Realschule and 
Gymnasium classrooms across Bavaria, Germany. To make these comparisons, 
textbooks were collected and evaluated by a newly created evaluation tool. Essential 
components of textbooks were determined while properties of test usefulness and the 
possible TLU's ofleamers were examined and incorporated into the new evaluation tool. 
Texts were examined by the detailed completion of questions posed in the evaluation 
tool. 
The findings show that Bavarian ESL textbooks do seem to take into account the 
possible TLU's of their learners and tend to limit the difficulty level of the materials 
based on level and school type. Overall the textbooks are well designed, but some have 
distracting features such as poor design, uninteresting topics and biased and/or offensive 
language. 
These findings will be useful to ESL teachers and materials writers who are 
interested in determining textbooks that most fit learner's needs. This research also 
contains many applications for further research into materials evaluation. 
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CHAPTER 1. INTRODUCTION 
"European society is and will remain multilingual. Foreign language teaching in 
German schools is faced with the task of preparing pupils for this reality ... 
Learning foreign languages at school and in vocational training has become an 
essential aspect of an individual's education. This future objective is thus 
multilingual competence." (Fiihr, 1996 pg.98) 
Keeping in mind that Germany has acknowledged that to continue to be an 
economic force and world power they must encourage the multilingual competence of 
their nationals; this study will examine whether textbooks used to teach English in 
Bavaria, Germany integrate current acceptable ESL methodologies and/or theories of 
second language acquisition when designing their textbooks. This study focuses on 
textbooks from Bavaria for the reason that it is perhaps the easiest state in Germany to 
examine because through the past century it has undergone the fewest changes to the 
educational and political system (Fuhr, 1996). A major question this paper will address 
is "how do we evaluate textbooks and are our current evaluation techniques sufficient?" 
This study will also address whether there are significant differences in the pedagogical 
approaches between the textbooks used to teach English to students who are enrolled in 
Hauptschule (a graduation certificate is granted after 9th or 10th grade), Realschule (a 
certificate is granted after 10th grade - allows admission into a vocational school) and 
Gymnasium (at the end of the 13th year students are allowed to take the arbitur test to 
gain admittance to university). 
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WHY IS EVALUATING ENGLISH LANGUAGE TEXTBOOKS 
IMPORTANT? 
As English is quickly becoming a 'global' language and the language used for 
business transactions, German schools and learners have acknowledged the importance 
of introducing it as early as possible. While many schools principally offer English as 
the first second language, many students have a choice of which language they want to 
begin with. Table 1 shows the breakdown of foreign language teaching nationwide 
across Germany in 1993. 
Class Level English French Latin Greek Spanish Italian Russian Turkish 
Primary School 136,493 65,216 175 274 
Orientation Level 371,366 3,172 1,239 30 17 227 67 
Hauptschule 1,021,259 14,244 17 110 53 32 5,973 1,012 
HauptschulelReal 335,603 19,307 193 18 65,702 
schule 
Realschule 1,091,586 280,104 335 36 2,151 881 81,435 594 
Gymnasium 1,999,797 875,940 571,296 13,751 40,043 12,238 211,095 1,171 
Integrated 427,291 89,998 21,194 144 8,289 1,545 49,280 6,254 
Steiner 56,799 36,488 3,491 545 13 16,081 
Special 31,796 757 233 15 14 I 1,584 509 
Table 1: Pupils Learning Foreign Languages (Type of School and Level 
Nationwide 1993) (Fiihr pg. 263) 
Table 1 demonstrates the prevalence of English as the first second language being 
taught among all types of schools. Because of English being a highly demanded 
language, it is important for us as researchers to discover if the current texts being used 
are effective. 
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HOW MANY STUDENTS IN EACH TYPE OF SCHOOL? 
While some might suppose that Gymnasium (or the academic track towards 
attending university) would overwhelmingly be the most popular school to attend, that 
is not so. In fact in 1994 the average national distribution of pupils in the 8th class of 
secondary school was as follows: (Fiihr, 1994) 
Type of school Pupils Percentage 
Hauptschule 225,800 25.6 
Integrated 60,600 6.9 
HauptschulelRealschule 
Realschule 234,400 26.5 
Gymnasium 278,300 31.5 
Integrated Comprehensives 79,700 9.0 
Steiner Schools 4,800 0.5 
Table 2: 1994 Average Distribution of Students across Schools 
Fiihr pg. 102 
It is important to examine the 8th grade because by that time students are no longer 
allowed to change school types. By examining Table 1.1 you can see that the 
attendance at Hauptschule, Realschule and Gymnasium are just about equal. With 
equal numbers of students attending all three types of school the research question 
"How much do textbooks vary within a level and across levels at the Realschule, 
Hauptschule and Gymnasium?" becomes extremely relevant. Because the North 
American school system does not have this division between professional and 
vocational education it is important to note for what purposes a student might choose to 
attend each type of school. 
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WHY ATTEND THE HAUPTSCHULE, REALSCHULE OR 
GYMNASIUM? 
An important part of deciding whether the textbook meets the needs of the 
learner is to determine what the possible target language usages (TLU's) might be. A 
TLU as coined by Bachman and Palmer (1996) is basically a task that a learner might 
be expected to do upon completion of their studies. For example, a possible TLU for a 
EFL student planning to participate in an study abroad program might be learning how 
to register for their university courses. Below FUhr (1994 pg. 107-124)) outlines what 
leaving certificates from the three school types qualifies the learner to do: 
Hauptschule: 
• Practice vocational training (apprenticeship in a craft trade, commerce, 
industry, or administration accompanied by attendance at a vocational 
school. 
• A career at the lower and middle levels of public service with part-time 
attendance at vocational school 
• Attendance at vocational schools for specific professions. 
Realschule: 
• On the job training accompanied by attendance at a part time vocational 
school 
• Employment in the middle and higher levels of public service with 
attendance at a part-time vocational school 
• Schools in secondary level II (full time vocational school, technical 
secondary school, technical Gymnasium) 
• Technical schools (e.g. domestic science or social welfare) whereby an 
eighteen month or two-year practical or vocational must first be 
completed 
Gymnasium: 
• Upon completion of the arbitur (exit exam) entrance into University and 
professional employment. 
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It is easy to see that the TLU's vary greatly for learners attending each of the schools. It 
is more likely that a student attending the Gymnasium will have a profession that will 
require himlher to use professional level English than a graduate of the Hauptschule 
(who might use English if employed in the service or tourism industry). Because of 
these differences in possible TLU's it is important that the textbook writers incorporate 
these possible TLU's when designing their textbooks. 
WHO EVALUATES THE TEXTBOOKS AND WHY DO THEY 
NEED TO BE EVALUATED? 
In Bavaria, the administration of schools and universities are a Laender (local 
governments) responsibility, which makes the Laender and the local parliament of 
decisive importance in the organization of the education system and the maintenance of 
a stable political system. This mixture of educational needs and political agenda tend to 
make the incorporation of new techniques and theories into textbooks difficult. This 
"rock and a hard place" relationship between promoting political agendas and 
improving education is demonstrated in the following direct translation of the Bavarian 
constitution that states: 
"Schools should not only mediate knowledge and skills but should 
also shape heart and character. The supreme educational objectives 
are reverence before God, respect for religious convictions and human 
dignity, self-mastery, sense of and delight in responsibility, readiness 
to help, openness to everything true, good and beautifuL .. Pupils 
should be educated in the spirit of democracy, love of their Bavarian 
homeland and the German people, and reconciliation with other 
nations." (Fiihr, 1996 pg.20) 
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Currently in Bavaria, the department of Education and Culture selects the 
textbooks that are acceptable for use in all classrooms, for all subjects across the state. 
Although greater autonomy for schools has been demanded for years, the state Laender 
still controls and guides the educational laws which consequently severely limits the 
kinds of materials that can be included in textbooks. Germany has seen a textbook 
'revolution' in the post war era. Johnsen (1993) speaks of a study done at the University 
of Duisburg in the late 70's that concluded that textbooks relaying information about 
Germany used in East and West Germany from 1945 to 1955 presented very one sided 
views that limited pupils' chances to form their own opinions. However, since the 
reunification of Germany in 1990 the textbook writers have undergone a tremendous 
pressure to adjust the content of their textbooks. Johnsen (1993 p.73) describes the 
problem by asking the question "Should schools systems and textbooks originating 
under a totalitarian and a democratic form of government, respectively, be adjusted to 
accommodate each other, or should all traditions from the totalitarian regime be 
abandoned?" The question has not yet been answered, but individual German states 
have seen some major revamping of their textbooks in the past few years because of the 
discovery that sometimes the information within their textbooks did not accurately 
reflect the opinion of the rest of the educated world. For example, Johnsen (1993) 
outlines a 1986 article written by Ernst Hinrichs in which Hinrichs looked at eight 
currently used history books at the lower secondary level and compared their 
description of absolutism with the contemporary, generally accepted research results 
produced by English, French and German historians. Hinrichs found that the 
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contemporary research definitions were not found in any of the books, which led him to 
believe that the curricula may impede contact and cooperation between researchers and 
textbook authors. 
After first determining how we go about implementing and creating a material 
evaluations this study will examine the impact of having a government mandated 
criteria has had on the development of textbooks for use in the English language 
classroom in the post war/post re-unification era. To complete these goals this study 
will address the following research questions: 
1. What makes an effective textbook evaluation tool? 
2. What are the components critical to any foreign language textbook? Do 
Bavarian English as a second language (ESL) textbooks integrate these 
components? Do they include what has currently been accepted as effective 
methodology and practices (such as motivating materials, task and prompt 
adequacy and consciousness raising activities) for acquiring a second language? 
3. How much do the pedagogical practices vary within a textbook series? How 
much to they vary within a level and across levels at the Realschule, 
Hauptschule and Gymnasium? Are there identifiable task types that are 
consistent in all textbooks? If not, what is missing? 
By looking closely at what ESL researchers feel are effective ways to evaluate 
materials and examining what the majority of teachers in the field feel are important 
pedagogical concepts, this study intends to provide TESOL professionals worldwide 
and ESLIEFL professionals within Bavaria with some important information about the 
use of materials evaluation and the importance of reviewing and standardizing course 
materials. Upon completion of this study it will be easier to determine what the future 
impact will be on students of all schools and levels and the overall education system be 
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if these textbooks were to be continued to be used? The results of this study will also 
provide a greater understanding about the way in which textbooks differ pedagogically 
when intended for different audiences and why some texts achieve or fall short of their 
intended function. 
The next chapter, the literature review, will introduce current materials evaluation 
tools and theories and give the framework of why and how a new evaluation tool has 
been created for the purpose of this study. 
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CHAPTER 2. LITERATURE REVIEW 
Evaluating textbooks requires background in several areas: the 
acknowledgement and examination of past evaluation methods and tools; the review of 
current second language acquisition perspectives on how language learning takes place 
in a formal classroom; the acknowledgement of what makes a good textbook and the 
determination of the role of the textbook in the classroom and in the learning process as 
a whole. This chapter, therefore, introduces what is currently accepted to be integral 
components of textbooks and evaluates some current SLA perspectives on formal 
instruction. This chapter also reviews what role we think that materials play in the 
classroom. Lastly, it reviews the current evaluation tools used for materials evaluation 
and makes recommendations on what changes should be made when creating an 
evaluation tool effective for evaluating English language texts in Bavaria. 
WHAT'S IN A TEXTBOOK? 
Textbooks are an integral part of most classrooms. Textbook design is almost as 
important as their function, as a poorly designed textbook can make learning more 
difficult (and definitely less interesting) for the learner. Mikk (2000 pg. 20-22) outlines 
the following six main aspects of textbook quality that we need to look for when 
evaluating textbooks: 
1. The content. Mikk suggests that the content of textbooks should be selected 
depending on the aims and objectives of the teaching/institution. She also 
suggests that the content in the textbooks should have practical value and 
therefore connected with life in a society. Lastly, the content of textbooks 
should be scientificallylhistorically correct so as to aid with better 
comprehension of the content and prevent future mishaps. So based on this 
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assumption it is important that a text not only teach discrete (and accurate) 
points but that it be directly related to the society that the learner live in. 
2. Readability of textbooks. It is important that textbooks not be too complicated 
for the level of the learner. Mikk suggests that too complicated of a textbook 
will lead to student overload and a possible development of hatred for the books 
or knowledge in general. Taking this into account it is important that a good 
textbook accurately predict the learner abilities and this ability level be reflected 
in the text. 
3. Structure. It is important that a textbook be well structured and that questions 
and/or tasks are directly related to materials in any given section. "Students do 
not like bulky textbooks" Mikk suggests, so it is important that we not only keep 
our textbooks relevant to the desired outcomes but also concise. 
4. The development of thinking. To accurately development thinking strategies 
in learners, Mikk suggests that it is not enough to exclude unnecessary facts and 
details from the textbooks but that textbooks should contain various kinds of 
problems, contradictions, open-ended questions and other tasks that will 
encourage learners to develop thinking strategies. 
5. Illustrations. Mikk suggests that illustrations, especially colored ones make 
textbooks more appealing to both the learner and the teacher. She suggests that 
having illustrations is a good way to foster students thinking and their aesthetic 
skills. More will be discussed on the role of illustrations below in the motivation 
section. 
6. Self-assessment. The last component of an effective textbook as suggested by 
Mikk is that textbooks need to include some measure of self-assessment. By 
incorporating questions, problems, tasks and tests the learner is able to connect 
elements of knowledge and assess their personal achievement. 
Based upon the above criteria, for a textbook to have optimal effectiveness it is 
important that a textbook not only consider its content but its structure. Unfortunately 
the mere inclusion of all these factors will not guarantee a successful text. Social factors 
such as age and gender also play an important role in how an individual learner will 
adapt to the text. 
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WHAT ABOUT SOCIAL FACTORS? 
Another consideration that we need to discuss when evaluating textbooks is a 
more learner specific one: We must always remember to include and consider social 
factors such as age, gender, anxiety and motivation. No matter how great a textbook we 
create, if we have a learner who suffers from any affective factor or outside influence 
the textbook will not have the intended impact. For example, the affective factor anxiety 
may be a momentary experience for some individuals or a more permanent 
predisposition of others (Scovel, 1987) either way it will adversely affect the desired 
result you wish to gain by incorporating the textbook into your classroom. According 
to Kleinmann (1977) there is a difference between debilitating anxiety and facilitating 
anxiety, which may be experiences by the same learner on different occasions. Anxiety, 
therefore, is highly subjective. Bailey (1983) analyzed the diaries of 11 learners and 
discovered that they tended to become anxious when they compared themselves with 
other learners and found themselves to be less proficient. On the other hand, Horwitz, 
Horwitz and Cope (1986) found that anxiety in L2 learners tended to be restricted to 
listening and speaking tasks which might reflect the learners anxiety at having to 
spontaneously communicate in the target language. 
Another important social factor to consider is motivation. Mikk (2000) 
suggested that the most important function of textbooks is to motivate students to learn. 
Mikk suggests that students have many sources of information available to them and 
that if their textbooks are dull they will be unwilling to study them. For this reason, it is 
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important that ESL textbooks not only carry the necessary language points that a learner 
need acquire but that they present that language in a way that is appealing to the learner. 
ILLUSTRATIONS AND MOTIVATION: ARE THEY RELATED? 
Pictures can be an important part of a textbook. Many academics might agree 
that illustrations within a text make a text better, but this is not necessarily true. 
Sometimes illustrations can actually be distracting to the learner, especially if they are 
not directly related to the objectives of the unit they are included in. Woodward (1989) 
studied the relationship between text and illustrations in two science textbook series 
intended for grades one through six. In both series, illustrations covered more than 50 
percent of the pages. Woodward completed a comparative study of the effectiveness of 
the illustration by comparing chapters about electricity in both of the series by using the 
four following criteria: 1) illustrations with no demonstrable relevance to the content of 
the consecutive text 2) pictures of objects or subjects related to the text without being 
directly connected to it, 3) pictures that exemplified the consecutive text and, 4) 
pictures that supplemented the subject ofthe consecutive text with new information and 
new perspectives. Woodward found that the majority of the illustrations were in the first 
2 groups and very few illustrations every fell into the fourth group. From this evidence 
Woodward concluded that illustrations are generally hastily assembled with little 
regard to the objectives of the textbook. 
While Woodward found that many text designers do not pay attention to how 
well the illustrations are connected to the text many other researchers have found that 
including illustrations is a highly motivating factor for the learner. Mikk (2000 pg. 269) 
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explains "that the appeal of illustrations is based on their efficiency in transmitting 
information". She goes on to support her hypothesis by examining the theory of dual 
coding, which suggests that information is better acquired if presented in both words 
and images. She suggests that "as far as the level of acquisition the textbook content is 
not high, the information presented in words should be repeated on illustrations and vice 
versa" (pg. 270) so as to make deep impressions in the learner. Mikk (2000 pg. 271) 
continues to suggest the following three reasons why it's important to use illustrations 
in textbooks: 
1. Students differ in their mode of information perception and processing. The 
artistic type of students prefers to work with illustrations and the scientific type 
of students finds it easy to acquire verbal text. 
2. Sometimes the aim of the study is to create images. Illustrations are usually 
better fitted to fulfill the task. 
3. Study content is often abstract in the middle and upper grades. In this case, 
illustrations are much needed to make the content more concrete, better 
applicable, and prevent cramming. 
Motivation then, can in part be affected by the layout and content of the textbook. For 
this reason it is important to look at the design of the textbooks when making a 
hypothesis of how they will impact the learner and/or develop some method of 
analyzing how textbooks are affecting each learning situation. 
HOW CAN WE RECORD TEXTBOOK IMPACT? 
While it is nearly impossible to examine the impact of a single textbook on any 
given classroom or learning situation there are ways in which a teacher can track the 
impact of such external factors on hislher learners. Cohen and Rosenfeld (1981) 
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suggest that we can analyze the effect of affective factors in two ways: 1) think aloud 
activities, in which learners verbalize their feelings, without attempting to analyze them 
and 2) by self-observation, which is usually conducted after the learning takes place by 
means of questionnaires, diaries, and interviews. By incorporating these kinds of 
activities into the teaching curriculum a teacher might be able to accurately track the 
affective impact on an individual text in any given situation. Therefore, a good 
textbook should encourage teachers to include the above activities in their learning 
process so as it will be easier to evaluate how successfully the text is being 
implemented in any given classroom. 
So far we have examined what elements need to be included in a textbook, the 
impact of social factors on textbook acceptance, and the role that effective illustrations 
play on learner motivation. In the next section we will look how second language 
acquisition perspectives on how learners acquire language and the roles that materials 
play in the classroom. 
WHAT IS SECOND LANGUAGE ACQUISITION AND WHY 
CONSIDER IT WHEN EXAMINING TEXTBOOKS USED IN THE 
CLASSROOM? 
When we examine second language acquisition (SLA) we are examining how 
learners acquire a language that in their country is used as a means of communication 
but is not their mother tongue. To determine a leamer's second language competence 
we would have to evaluate their performance by listening to their oral production or by 
analyzing samples of their written language. Considering that the text plays a major 
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role in most formal language classrooms we can determine that the quality of the text 
may have an impact on how well the learner acquires their second language. 
Ellis (1994) determined the following three different perspectives of how 
researchers examine how learners acquire language in a classroom situation: 
1. The first perspective compares the effect of different language teaching methods 
on L2 learning. This research rely entirely on measurements and outcomes of 
language learning and make no attempt to examine the instructional and learning 
"processes" that take place within the classroom. 
2. The second perspective involves viewing the confines of the classroom as a 
place where varying types of interactions take place that afford learners many 
opportunities to acquire the target language. 
3. The third perspective involves investigating the impact of formal instruction on 
learning. In this perspective instruction is viewed as an attempt to intervene on 
the language learning process by teaching specific properties of the target 
language. 
The underlying assumption used for this study is that the textbook is the centrifugal 
force in many of the language-learning classrooms in Bavaria, an aid by which most 
language teachers design their lessons and perhaps evaluate their students. Because of 
this, this study will follow the third perspective that investigates the impact of formal 
instruction on the language learning process. To examine the impact of formal 
instruction we must examine what effect using materials (such as textbooks, teachers 
guides, test banks) has on classroom and/or student success. 
WHAT ROLE DO MATERIALS PLAY IN THE CLASSROOM? 
Little work has been done to study the effectiveness and appropriateness of ESL 
textbooks and there have been few published studies to determine if these textbooks are 
adhering to current SLA theory. The work that has been published has been unable to 
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agree whether text evaluation should take a more global (adaptable for textbooks used 
in any subject or location) or refined (English for a Specific PurposelESP) approach. 
Two important things that we should keep in mind when evaluating textbooks are 1) 
there will no one best textbook for all situations and 2) we should not have 
unreasonable expectations of what a textbook can do. In other words, we need to keep 
in mind that other factors such as how the material is presented or expectations and 
affective factors of the teacher and students, will affect textbook performance and 
acceptance in any given classroom situation. 
To begin any materials evaluation we must first define what role we think those 
materials play in the classroom. Brown (1989 p. 270-278) described the following six 
broad types of activities that are often identified in the curriculum design literature as 
promoting good teaching and learning: 
• Needs analysis. Brown defines needs analysis as "the systematic collection and 
analysis of all relevant information that is necessary to satisfy the language 
learning needs of the students within the context of the particular institution". 
(p.272) Basically, needs analysis is the determination of the learners' needs and 
abilities. Needs analysis can consist of not only learners but also teachers needs. 
F or the purpose of this study it is defined as the determination of the learners 
needs, teachers professional needs and the overall needs of the institution. For 
this study the reliability and overall effectiveness of the text would be increased 
if it addressed a global needs objectives for the learners, teachers and 
administration. 
• Goals and objective setting. After completing a needs analysis it is important 
to examine that your textbook meets your goals and course requirements as well 
as learner needs and acceptability. Brown defines "the outcome of analyzing 
[student] needs and the specification of formal program goals" (p. 272) as 
program goals. He also defines objectives as "statements of the exact content, 
knowledge or skills that students must learn in order to achieve a given goal". 
(p. 272) For these reasons, a good textbook should have a pre-stated objective 
and path. 
17 
• Testing (norm referenced and criterion referenced). Brown suggests, "tests 
can help teachers to investigate the degree to which the objectives are 
appropriate for the students in question". (p. 273.) As all learners in a formally 
instructed classroom will need some form of evaluation as evaluators we should 
look at how the students are evaluated. Norm referenced tests are designed to 
measure global language abilities (overall language proficiency) and criterion 
references tests are designed to measure discrete items and specific objectives. 
For the purpose of this text evaluation, it is important that our textbook supply 
the learner with examples of both types of testing questions and with material 
that is easily adapted into both types of test questions. As mentioned on p. 12-
13 it is also important that textbooks include some sort of self-reflection and 
observation activities to informally measure the impact that a text is having on 
the learner/classroom as well as student success. 
• Materials development. Materials development involves the creation of any 
materials used to teach language learners. Materials can be in the form of 
cassettes, Cd-ROMs, videos or as evaluated in this study textbooks. Brown 
suggests, "that materials should be based on the needs analysis, objectives, and 
test results of the specific curriculum in question". (p. 276) Therefore, it is 
important that any materials used in the classroom be relevant to both the needs 
and goals of the class and is interesting and informative to the student. 
• Teaching. No matter how fantastic a textbook you have the learners may still 
not be able to learn effectively depending on how the material is presented to 
them. While a text evaluation can not directly examine the impact of teaching 
on a learners language acquisition it is important that we evaluate what type of 
materials are supplied to the teacher (are their test banks and supplemental 
activities) to see if the text relies heavily on teacher interpretation or has the 
possibility to be consistently used in different schools. 
• Program evaluation: Brown defines evaluation as "the systematic collection 
and analysis of all relevant information necessary to promote the improvement 
of the curriculum and analyze its effectiveness within the context of the 
particular institution(s)." (p. 277) The evaluation of a program or of schools 
effectiveness might be conducted by looking at test scores or feedback from 
instructors and students. Texts playa major role in program evaluation because 
they are a resource that both the student and teacher come in continuous contact 
with, and if either does not like using this important resource the impact upon 
the success of the program can be great. 
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The second factor that we need to address when evaluating the role of materials 
is what kinds of classroom environments and approaches are currently in use and what 
are the best approaches a textbook can adapt that will make it more user friendly and 
effective. By looking at classroom environments we can determine how successful 
textbooks will be in each individual learning situation. Cunningsworth (1994 pg. 5) 
identifies the following three main perspectives on English Language teaching: 
• The communicative (or functional) perspective, which views language as above 
all a medium of communication between people. 
• The structural perspective, which sees language as a system of grammar and 
vocabulary . 
• The skills perspective, which emphasizes the 4 skills of listening, speaking, 
reading and writing. 
Cunningsworth suggests that no textbook should follow only one of these above 
approaches but should aim to have a balance of all three. It is important to remember 
that for any individual institution or classroom their needs to be a balance of 
communicative, structural and skills perspective chosen based on individual and/or 
classroom learning requirements. The most important feature of any textbook 
evaluation is the evaluation tool. For this reason, it is important review and analyze 
past research conducted on what makes an evaluation tool effective. 
WHAT MAKES AN EVALUATION TOOL EFFECTIVE? 
Cunningsworth (1994), Stevick (1980), and Littlejohn (1998) have all attempted 
to define the components they believe lead to effective materials evaluation, but it is my 
determination that none of their individual evaluation tools are complete enough to be 
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effective for use evaluating ESL textbooks in Bavaria. However, by combining 
portions of all three tools and by incorporating the properties of test usefulness outlined 
by Bachman and Palmer (1996) I have been able to create a satisfactory evaluation tool 
that can be used by an ESL professional who might be present in or outside of the actual 
learning environment. 
The first thing we need to determine when designing a new tool is "what 
evaluation tools are currently being used?" and "what are the principles that are behind 
the evaluation of textbooks?" Cunningsworth (1994 p. 5-7) suggests that we use the 
following four principles of materials evaluations when evaluating textbooks, which he 
defines as general principles based on good language teaching practice: 
• "Relate the teaching material to your aims and objectives." 
• "Be aware of what language is for and select teaching materials that will help 
equip you students to use language effectively for their own purposes." 
• "Keep your students learning needs in mind." 
• "Consider the relationship between language, the learning process and the 
learner (consider the needs of the learner versus the constraints of the learning 
structure). " 
These principles are important because they reinforce the notion that the teaching 
materials should be related to the student's needs and objectives. 
Stevick (1980) incorporated a whole-learner approach to materials evaluation 
that was basically concerned with developing and bringing into play all aspects of the 
learner's personality, and not just the cognitive or intellectual side. Consequently a good 
deal of emphasis is placed on the expression of feeling and attitudes of the learner, 
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together with a sense of sharing and supportiveness in the class as a whole. Using this 
humanistic approach Stevick suggested that material evaluation should meet the 
following criteria: 
• There should be something for the emotions as well as for the intellect. 
• The materials should provide occasions for the students to interact with one 
another. 
• The materials should allow students to draw on present realities as well as on 
their distant future goals: 
• The materials should provide for the students to make self-committing choices 
in the areas covered in 1-3 above. 
Stevick's whole-learner approach is based on the idea that students want to express 
themselves and so materials should be designed accordingly. Unfortunately, Stevick 
fails to account for goals and objectives of not only the learner but of the school. 
Littlejohn (in Tomlinson, 1998) feels that using the Stevick and Cunningsworth 
criteria to evaluate materials makes it difficult to differentiate what is desirable (current 
trends) from the analysis of the materials. Littlejohn recommends that we take the 
following three factors into consideration when evaluating materials (p. 192): 
1) "What aspects of the materials should we examine?" 
2) "How can we examine materials?" 
3) "How can we relate the findings to our own teaching contexts?" 
To answer these questions Littlejohn suggests that the following factors need to be 
taken into consideration when evaluating materials (p.193): 
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Publication 
• Place of the learners' materials in any wider set of materials 
• Published form of the learners materials 






• Principles of Selection 
• Principles of Sequencing 
• Subject matter and focus of subject matter 
• Types of learning/teaching activities 
What they require the learner to do 
Manner in which they draw on the learner's process competence (knowledge, 
affects, abilities and skills). 
• Participation: who does what with whom 
• Learner roles 
• Teacher roles 
• Role of materials as a whole 
Littlejohn's framework consists of two main sections: publication and design. In the 
publication sections he suggests that materials evaluators should be concerned with any 
relationship that exists between student materials and other materials, how the students 
materials relate to other materials. This section is also concerned with continuity 
between textbook sections and if there are any supporting materials for the textbook. 
The second section, design, is concerned with the underlying fundamentals to the 
materials. In this section he suggests that we look at the aims and objectives of the text, 
examine the task types and functions, look at the type of language being modeled and 
see how the textbook is sequenced. Another important aspect of the design section is 
examining what the learners and instructors are expected to do: what are the teacher and 
learner roles and the role of the text in the classroom as a whole? 
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The above three frameworks for materials evaluation are good beginnings but 
they are a little too global and non-specific to effectively evaluate ESL textbooks 
without prior knowledge ofESL methodology and training. To effectively evaluate 
textbooks it is important to address more specific factors such as items included in 
Bachman and Palmer's (1996) evaluation of test usefulness. Many test usefulness items 
are interchangeable with materials evaluation, as the text is an integral part in the 
learners' preparation for the test. While the above three researchers have given a good 
framework into what a good tool should include it is also important that we address how 
the textbook relates to the future TLU's, including future testing situations. Addressing 
the question of future testing situation directly relates to having a textbook that 
adequately addresses the possible TLU's of the student and meets the curriculum's 
goals and objectives. The next section will evaluate what new items need to be added 
to current evaluation tools in order to make them more useful and related to the overall 
aims and objective of the learner, institution and government. 
WHAT NEW FACTORS SHOULD WE INCORPORATE INTO 
MATERIALS EVALUATIONS? 
The test and the text are very closely related in the classroom situation. As we 
are most often tested on the content of the text it is important that learners have a text 
that uses an approach that is suitable for the intended audience and presents the input in 
a comprehensible manner. Because of this close relation it is my suggestion to include 
some of Bachman and Palmers (1996) principles of test usefulness when evaluating 
texts. 
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Bachman and Palmer suggest that we need to keep the following six factors in mind 
when evaluating test usefulness: 
1) Reliability: "or a consistency of measurements. A reliable test score will be 
consistent across different characteristics of the testing situation. Thus, reliability can be 
considered to be a function of the consistency of scores of one set of tests to another." 
(Bachman, Palmer p. 19-20) The problem with reliability is that it is extremely difficult 
to consistently have the same results from a single learner or learner to learner because 
there are so many social factors and individual learning factors that can interfere with 
having consistent results. Reliability is important when evaluating a textbook because 
we want a text that will react as reliably and consistently with different sets of learners 
as possible. A reliable text will most likely include materials that are non-biased and 
non-offensive to the majority of learners and not focus on just one learning competency 
but a balance of them all. It is possible that a text that is determined to be reliable will 
result in 'good learning' situations and therefore in high learner scores when used in a 
consistent manner in the classroom. 
2) Construct validity: "or the meaningfulness and appropriateness of the 
interpretations that we make of the basis of test scores." "When we interpret scores as a 
measure of language ability to what extent can we justify these interpretations?" 
(Bachman, Palmer 1996 p.21) We need to prove that the test tests what we want to 
measure. Construct validity is important when examining materials as we need to make 
sure that the material is appropriate for the audience and that the text includes structures 
and examples of language that we would like to test in the future. A teacher is likely to 
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design a test based upon the material contained within the units of a text. By including 
meaningful tasks that resemble possible items that could be used in a testing situation a 
text can significantly improve its usability from both the learner and educator 
perspective. 
3) Authenticity: "is the ability to justify that performance on language tests 
corresponds to language use in a specific domain other than the language test itself." 
(Bachman, Palmer 1996 p.23) It is very important to have authentic tasks and materials 
in a textbook, and that this material be related to a future TLU. If possible textbooks 
should contain 'authentic' language such a newspaper clippings, poems and/or 
speeches. As Mikk (2000) suggested it is also important that a textbook have activities 
and/or representations of the society in which the learner lives in so that the learner can 
easily identify with the textbook and the motivation to learn can be maintained. 
4) Interactiveness: "is the extent and type of involvement of the test takers 
individual characteristics in accomplishing a test task. The individual characteristics 
that are most relevant are language ability, topical knowledge and affective schemata." 
Bachman and Palmer suggest that "the interactiveness of a given language test task can 
thus be characterized in terms of the ways in which the test taker's areas of language 
knowledge, metacognitive strategies, topical knowledge and affective schemata are 
engaged by the test task." (1996, p.25-26) It is important for every textbook to have 
some degree of interactiveness, or activities that test many different aspects of the 
learner's knowledge. To determine interactiveness evaluators need to examine the task 
types that are present in the textbook. An ideal textbook would contain a variety of 
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tasks that may test the learner's ability to formulate and answer both higher and lower 
order thinking, ability to hypothesize, debate, solve puzzles and rationalize. 
5) Impact: "examines the impact of society on the educational system and upon 
the individuals within that system." (Bachman, Palmer 1996 p.29) As the minister of 
Education mandates the materials in Bavaria it is important that any new texts and or 
tasks include acceptable materials to the ministry so as not to have an unintended 
impact upon the learner or the culture. Previously ( p. 6) I spoke of post-war materials 
available in Germany that didn't allow learners to formulate opinions on their own 
(adding to the sense of nationality so prevalent at the time); it is important that new 
textbooks do not include this type of materials and/or activities as it could negatively 
impact not only the learners but the country as a whole. It is also important that these 
textbooks not include any materials that might cause learners to form biased opinions of 
others or issues. 
6) Practicality: "or the way in which the test will be implemented and to a 
large degree whether it will be developed and used at all." (Bachman, Palmer 1996 
p.35) We must always remember that no matter how ideal something could be in theory 
we cannot exceed the reality of available human, material and time resources. For the 
purpose of this study it is important to be remember practicality; for while we may 
know from extensive training many things that make language learning more effective 
we need to be able to incorporate these methods in a practical and cost effective way. 
Also, it is important to remember that when developing an evaluation tool to not create 
one that is so cumbersome that it would be of future use to no other professional. 
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After examining the structure and content of a textbook and other important 
aspect to evaluate are the task types. Tasks are directly related to issues such as 
construct validity, authenticity and interactiveness and are extremely important when 
evaluating if the textbook adequately addressees the aims and objectives of the 
learner/educator and/or institution. 
HOW DO WE EXAMINE SPECIFIC TASKS WITHIN THE TEXTBOOK? 
Tasks are an important part of evaluating textbooks because they are not only 
designed to reinforce any new information covered in the class but they should also 
reflect the reasonable outcomes and objectives of the course and how students will 
eventually be evaluated. John B. Carroll (in Bachman, Palmer 1996) defines a task as 
"any activity in which a person engages given an appropriate setting, in order to achieve 
a specifiable class of objectives." (p. 43) Carroll emphasized two aspects of tasks that 
are relevant both to language use and testing (p. 44): 
1) "The individual must understand what sort of result is to be achieved." 
2) "The individual needs to have some idea of the criteria by which performance 
will be assessed." 
It is important that any textbook have tasks that reflect the target language use and the 
grammatical and or lexical forms that the learner is currently trying to produce. Tasks 
are closely related to tests as it is important that the tasks within the textbook mirror 
tasks that will be used to evaluate their performance in the future. 
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One important component of a task in a textbook is the kind of prompt that is 
used to elicit production on the part of the learner. Taron and Yule (1989 p.125-126) 
suggest that: 
• "The prompts themselves must be carefully chosen to elicit a particular topic 
and not others. That is it should have no distracting features." 
• "The instructions given the learners will be crucial in narrowing the range of 
topics and the mode of discourse to be used with them." 
• "Time allotted. The accuracy with which learners produce certain language 
forms seems to vary systematically in relation to the amount of time thy have to 
perform the task." 
• "Teachers should test the prompts and instructions out on one or two native 
speakers before using them in their classes." 
When evaluating a text we should look to see how much information is given to the 
teacher and the learner in each of the above categories in regards to the prompts. 
A second important factor when evaluating texts and their tasks within is to 
determine if consciousness-raising activities are used. In consciousness raising 
activities the learners are not expected to produce the target structure, only to 
understand it by formulating some kind of cognitive representation of how it works. 
Consciousness raising is directed only at explicit knowledge. Ellis points out the 
importance of using consciousness-raising activities in the classroom and applies the 
following two principles to consciousness raising tasks: 
1) Consciousness raising needs not involve production by the learner 
2) Because consciousness raising is directed at explicit rather than implicit 
knowledge it does not interfere with the teachability hypothesis (teachability 
hypothesis predicts that instruction can only promote language acquisition if the 
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inter-language is close to the point when the structure being taught is acquired in 
a natural setting. 
Ellis suggests that learners who have explicit knowledge of a target language 
feature may be more likely to notice these features in natural input. Fotos and Ellis 
(1991) and Fotos (1993) did studies that demonstrated that Japanese College students 
were able to form accurate representations of the rules for dative alternation, adverb 
placement and relative clauses as a result of carrying out consciousness raising 
activities. 
Lastly, Bachman and Palmer (1994) suggest that we must pay attention to the 
language of the input. What are its organizational characteristics (grammatical or 
textural)? What are its pragmatic characteristics (functional or sociolinguistic)? And 
lastly, what are its topical characteristics. When evaluating a textbook it is important 
that we evaluate whether all characteristics are addressed over the course of the 
textbook and whether or not the language (topical) is appropriate for the intended 
audience. 
Summary 
This chapter has introduced current materials evaluation tools and theories and 
given the framework of why I have chosen to modify and create my own evaluation tool 
for the purpose of this study and future use. My application of these theories into new 
evaluation tool will be the focus of the next chapter, Methods. 
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CHAPTER 3. METHODS 
In this chapter the creation of the evaluation tool is discussed. Also described will 
be how the texts were collected and how the analysis and comparison of the texts was 
conducted. 
Instrumentation: Creating the Evaluation Tool 
To create an effective evaluation tool for examining textbooks in ESLIEFL 
classrooms I first had to determine what kinds of tools were already being used. Very 
few tools for ESL textbook evaluation exists which would lead one to believe that most 
schools evaluate their textbooks independently, or as in the case of Bavaria by a 
committee. Littlejohn (1998) and Cunningsworth (1994) both designed tools to 
evaluate ESL textbooks but I found that their simple yes or no question sequences were 
not sufficient for my purposes. Therefore for a new tool I decided that having a much 
more structured format that included an opportunity to justify yes or no responses 
would be beneficial to an evaluator who was removed from the target use area. 
After examining current evaluation tools it was determined that looking purely 
at the fundaments of the language and task design of textbooks was a little too global 
and non-specific to evaluate a textbook without having classroom experience teaching 
with that text. It was determined that while both Littlejohn's (1998) and Cunningsworth 
(1994) evaluation tools were good but they were missing one component, the rationale 
of how the material within the text was related to how they would be evaluated. To 
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compensate for this it was decided to integrate Bachman and Palmer's evaluation oftest 
usefulness into the tool. 
The evaluation tool created (Appendix A) has questions that focus on language 
content, presentation of new items, selection and grading of language items, task design 
and structure, supporting materials, motivation and the learner and an overall content 
and structure evaluation. 
The first section of the evaluation tool, the global section, tries to reflect upon 
how well suited this text is to the overall aims and objectives of the course and the 
learners. To do this questions such as "Is the textbook material related to the overall 
aims and objectives of the course?" and "Are their situations in which learners will need 
to use the target language (TL) represented within the text?" are asked. The global 
evaluation section is intended to give the evaluator an opportunity to determine if the 
textbook looks appropriate for the learner age, level and lifestyle. 
The second section of the evaluation tool, text design and structure, has 
questions designed to determine what types of language is included in the textbook and 
if it's appropriate for the audience. To do this questions such as "Which variety of 
English is taught?" are asked. This is an important question as it relates to TLU. An 
evaluator should determine if the learner will most likely come in contact with 
American English speakers or with British English speakers and based on this 
assumption determine if the language represented within the text is appropriate for the 
learner. This section also addresses whether or not the textbook has continuity between 
sections. Questions in this section try and determine if there is continuity within the 
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textbook and to make sure that task based activities such as listening, speaking, reading 
and writing are equally distributed throughout the text. The last important question 
addressed in this section is whether or not there are supporting materials to accompany 
the textbook. Having materials such as cassettes designed to improve student listening 
skills, test banks, and teachers' manuals will greatly increase the usability of any 
textbook. 
The next section of the tool, task design and structure, has evaluators answer 
questions about how the tasks are designed and if those tasks reflect the goals of the 
learner and/or institution. To do so the evaluator is taken through a series of questions 
such as "Are the tasks designed to elicit different amounts of discourse?" or "Are the 
prompts well chosen and able to elicit specific information and/or forms?" Upon 
completion of these questions the evaluator will be able to determine how well learner 
needs are addressed along with being able to make approximations on how appealing 
the material might be to the average learner and how motivated that learner will be to 
complete the tasks and use the textbook. 
Finally, the last section of the evaluation tool, overall impressions, allows the 
evaluator some room to write about their overall impressions of the textbook, give 
comments and hypothesize about the impact on students/educators/school systems if 
this text were continued to be used. 
The literature review mentioned that the biggest modification made to the 
evaluation tool was the addition of questions for text usefulness ( a modification of 
Bachman and Palmer's questions for evaluation of test usefulness). While these 
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questions fall into the broader categories mentioned above they have been designed to 
expand upon determining text validity and determining if the textbook meets the aims 
and objectives of the learner, teacher and institution as a whole. Reviewed below are 
the questions that have been added to the tool to test for reliability, construct validity, 
authenticity, interactiveness and impact: 
• Reliability is examined by asking questions such as: 
1. To what extent do the characteristics of the textbook vary from one level 
to another? 
2. Is the material divided into detailed sections? If so, is there continuity 
between the sections? 
• Construct Validity: Construct validity is examined by asking questions such as: 
1. Is the language ability level for this text clearly defined? Is the language 
appropriated for the students' approximated ability? 
2. Will the language and or tasks within the text likely cause different 
learners to respond differently? If so, which ones and why? 
3. To what extent do the tasks, reflect the construct definition? 
• The degree of authenticity is evaluated by asking questions such as: 
1. Is the material within the text suited to provide the language necessary to 
achieve the overall goals of the course and students' goals? 
2.· Are the situations in which the learners will need to use the TL 
represented within the text? 
• Interactiveness is examined by asking questions such as: 
1. To what extent does this text presuppose topical knowledge? 
2. Do the completion of assigned tasks require a very narrow or wide range 
of language knowledge? 
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3. Is this text likely to evoke a response that would make it relatively easy 
or difficult for learners to perform at their best? 
• Impact is evaluated by answering the follow question: 
1. What are the consequences, both positive and negative, on the learner 
and educations system if this text were to continue to be used? 
It is important to mention that no questions were added to determine text practicality for 
two reasons. One, as mentioned before, textbooks are designed and reviewed by a 
government panel which makes the possibility of anyone walking in off the street and 
getting a textbook accepted for classroom use nearly impossible. And, two, being 
government regulated it is difficult to determine what a reasonable, practical 
expenditure might be. 
Upon revising my evaluation tool, the next step was to determine which 
textbooks to evaluate. Below I describe the process I underwent to collect the materials. 
DETERMINING THE TEXTS 
The textbooks evaluated were obtained by first contacting the Bavarian Ministry of 
Education and Culture and requesting a list of textbooks approved for use in the English 
language classroom. Using the website www.schulweb.de over 125 Realschule's 
Hauptschule's and Gymnasium's were contacted via email to poll which textbooks they 
used in their classrooms. If unable to contact the schools via email, an attempt was 
made to contact them via fax machine. Appendix B lists the 125 schools contacted and 
the 29 schools that replied. By counting up these responses it was determined which 
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texts were most commonly used by teachers in each school type. Table 3 below lists 
the most poplar texts by school and grade: 
School Type Grade Level Text Name 
Gymnasium S English G - Al 
9 English G -AS 
10 English G - A6 
Realschule S Not used in Bavaria 
9 Go Ahead 9 
10 Go Ahead 10 
Hauptschule S English Live 
9 English H- Highlight 
Table 3: Most Commonly used English texts in Bavaria by School 
After the most frequently used textbooks were determined, the publishers of the 
selected texts were contacted and asked to supply examination copies of all the texts. 
All publishers were very happy to supply copies of their language texts and I was able 
to collect a copy of each text requested. 
As English language education generally begins in Sth grade it was decided that 
evaluating all the entrance texts for the three types of schools would be prudent. Since 
Hauptschule and Realschule end in 9th and 10th grade, respectively, I decided to evaluate 
the 9th and 10th grade texts across the school systems. By doing this cross section of 
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grades across schools I hope not to only answer the previously stated research questions 
but also to be able to evaluate whether textbooks take their audience into account. 
Procedure 
All seven texts were evaluated using the newly created tool. To complete the 
evaluation all the questions on the tool were answered after a thorough examination of 
each textbook individually and when possible as a series. This study acknowledges the 
limitations and biases that having only one person conduct an evaluation, but also 
suggests that this is an accurate reflection of how most texts are chosen by schools in 
the USA. In the United States the independence to choose your own textbooks for 
classes in K -12 varies by state and county and there is no standardized selection 
committee as there is in Bavaria. As I was unable to determine who or how many 
people were on the actual textbook selection committee in Bavaria this evaluation will 
be conducted with an assumption that each school has more than 1 text choice to choose 
from and they have chosen the above listed texts for a reason. Next, a comparison was 
made between grade levels and across schools to examine instances where there was a 
consistency or information gap. The evidence gathered from this evaluation was then 
used to make suggestions on implications of continued use of these textbooks in the 
Bavarian school system. 
Summary 
In order to answer research questions regarding what makes and effective 
research tool and are current ESLIEFL textbooks used in Bavaria pedagogically sound 
and aware of their audience I created a new evaluation tool. Seven texts were then 
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evaluated using this tool and the results were compared. These findings are presented 
in the following chapter, results and discussion. 
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CHAPTER 4. RESULTS AND DISCUSSION 
To complete this study I first had to address the research question "what makes 
an effective evaluation tool?" To do this I examined the evaluation tools currently in use 
so that I could create a new tool that would be effective for evaluating textbooks used to 
teach EFLIESL in Bavaria Germany. To create this tool I needed to discover what were 
the components that are critical to any textbook and then make sure that the questions in 
my evaluation tool could sufficiently address these (such as a116 strategies outlined by 
Mikk in chapter two). To make sure that my evaluation tool was relevant it was also 
important to examine what, if any, current second language acquisition research has 
been conducted on textbooks and find out what researches believe to be essential 
elements of textbooks. I determined that a "good" textbook should include prompts that 
elicit different amounts and types of discourse, adequate instructions and tasks that 
resemble the target language uses. Upon completion of this research, I created an 
evaluation tool that I though would be effective for my goal of examining English 
language textbooks in use in Bavaria. With my newly created tool, the next step was to 
examine the differences in content and approaches in for textbooks used in the 
Hauptschule, Realschule and Gymnasium. After filling out an evaluation for each 
textbook, I evaluated the texts within grades and when applicable through a series to see 
what approaches they used and content (such as task types, and amount oftargetlnative 
language) they included. As a research goal of this study was to determine if the 
textbooks from each of the school types took into account their audience and possible 
TLU's it was important to examine the textbooks with respect not only to obvious 
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visual stimuli but also at content and item analysis such as prompt and task type 
identification. 
In order to address these questions, this chapter has two basic sections. The first 
section focuses on the similarities and differences between the texts used in grade 5, 9 
and lOin all three school types. The second section discusses the possible reasons for 
these findings. 
FINDINGS: GRADE 5 
English language teaching usually begins in the 5th grade in all types of school 
in Bavaria. It was determined that the Gymnasium most often used the English G: Ai 
text (Appendix C) and the Hauptschule most often used English Live: 5 (Appendix H) 
to introduce the fundamentals of English to its learners. The normal form ofRealschule 
takes either 6 or 4 years comprising of classes 5 or 7 to 10. The four-year form is the 
one most commonly used in Bavaria and for that reason grade 5 at the Bavarian 
Realschule has been excluded. 
The first thing to look at when examining a textbook are the global values, that 
is to make a estimation about whether or not the material in the text is suitable to meet 
the expectations of the teacher and/or curriculum. It is also important to determine if the 
textbook content adequately mirrors learners' target language uses and social context. 
By doing this type of analysis an evaluator can immediately get an idea whether or not 
the text is suitable for the intended audience and decide whether or not to continue with 
the evaluation. Below table 4 and 4.1 outline my global evaluations of the English G: 
Al and English Live: 5 textbooks: 
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Global 
Is the textbook material related to Textbook has appropriate 
the overall aims and objectives of Yes [8] NoD SomewhatD language, examples and 
the course? activities for learner level. 
Is the material within the text suited Text has activities that will help 
to provide the Language necessary learner gain language abilities. 
to achieve the overall goals of the Yes [8] NoD SomewhatD 
course and students? 
Are the situations in which learners Text has a few activities giving 
will need to use the TL represented historical and cultural info, but 
within the text? If so are their most readings and activities are 
related activities reflecting typical Yes D NoD Somewhat[8] designed to give information and 
occurrences in these situations? teach discrete lang. points. 
Table 4: Global Evaluation of English G: Al 
Global 
Is the textbook material related to Textbook has appropriate 
the overall aims and objectives of Yes [8] NoD SomewhatD language, examples and 
the course? activities for learner level. 
Is the material within the text suited Text has activities that will not 
to provide the Language necessary only promote cultural awareness 
to achieve the overall goals of the Yes [8] NoD SomewhatD but help learners gain lang. 
course and students? ability as well 
Are the situations in which learners Text has activities related to 
will need to use the TL represented travel, history and pop culture, 
within the text? If so are their which is an adequate reflection 
related activities reflecting typical Yes [8] NoD SomewhatD of possible TLU's for the 
occurrences in these situations? learners. 
Table 4.1: Global Evaluation of English Live: 5 
The most obvious difference that I saw when picking up these two texts is the 
visual difference between the two. At face value Gust looking at the covers and general 
appearance of the textbooks) it seemed that the text for Hauptschule was glossy and 
quite beautiful, the textbook for the Gymnasium was bland (lacking much color and 
interesting pictures). In the literature review, I examined literature that stated that the 
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use of visuals was in general thought to be motivating for the learner and/or teacher. 
For this reason, it is important that textbooks (especially for those intended for such a 
low level learner) include visual as well as textual information. Upon closer inspection, 
both texts were the same on the inside as my original hypothesis, while the English Live 
text had interesting topics (sounds of summer, leisure and pleasure and into the future) 
and a stimulating appearance the English G book was text heavy and had chapters 
centered around teaching grammatical points such as how to greet friends and families 
or how to describe rooms and furniture which offered little to no cultural and/or 
historical information to the learner. 
The global section is where an evaluator can determine a textbooks authenticity 
[as described by Bachman and Palmer (1996)]. To determine authenticity I answered 
the questions "is the material within the text suited to provide the language necessary to 
achieve the overall goals of the course and students" and "Are the situations in which 
learners will need to use the TL represented within the text?" While being removed 
from the situation it is difficult for me to determine whether or not the textbook meets 
the overall goals of the course or what kind of situations learners' might be placed in. 
However, I can hypothesize that the goal of any introductory textbook is to introduce 
new grammar, vocabulary and lexical structures to the learner and that most learners are 
living an average life and intent on successfully completing their schooling. Going on 
this I determined that the English G: A 1 textbook had material suitable to introduce the 
English language to new learners but fell short on including much information or 
representations ofTLU's. While the English G: Al textbook focused on introducing 
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grammar points the English Live textbook approached topics such as the sounds of 
summer, teen machine magazine, and leisure and pleasure to naturally introduce 
language in context. 
The next important step in textbook evaluation is to examine how the textbook 
is designed. To do this it is important to look at the language used (both type and 
complexity) and if the language is authentic. We must also evaluate what kind of 
activities (listening, reading, writing and speaking) are included and if those activities 
are presented with adequate instructions and in a manner that will be comprehensible to 
the learner. One way to determine learner comprehensibility of instructions is to look at 
whether the instructions are written in the target language or in the native language 
while reflecting on the approximated language level of the students. As these grade 5 
textbooks are the first contact with a second language that students have had, it is 
expected that there be a mixture of both the target language and first language used in 
each. Table 4.2 and 4.3 below show my evaluation of the text design and structure of 
English G: Al and English Live 5. 
Text Design & Structure 
Where does the text fall in the set of Text I of6. 
materials? Is it the introductory text 
or a continuation of a series? Intro [8] Continuation 0 
Does the material follow a Follows a functional syllabus 
structured/functional syllabus? If so, Meet aims and objectives? where material and grammatical 
does this method meet the aims and Yes [8] NoD SomewhatD structures are sequenced 
objectives of the course? according to the usefulness to 
the learner. 
Is the language ability level for this Ability level is dermed. Tasks 
text clearly dermed? Is the language and readings are designed to 
appropriated for the student's Yes 0 NoD Somewhat[81 approximate learner ability. 
approximated ability? Some readings and tasks might 
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be slightly higher than ability. 
Which variety of English is taught? Focus is on British English and 
(American or British or combination History. Some short excerpts 
of both) Is this variety appropriate American D British [8] about the USA. 
for the TLU? Combination D 
Is the language authentic, and Yes D No [8] SomewhatD All language is manipulated to 
related to target language use? achieve desired goals, however, 
the language is suitable to 
complete required tasks. 
To what extent does this text A lot D None [8] Learner is not required to bring 
presuppose topical knowledge? SomewhatD information to complete tasks. 
Will the language and or tasks Language and concepts are 
within the text likely cause different generally unbiased and non-
learners to respond differently? If Yes D No [8] SomewhatD offensive. 
so, which ones and why? 
Is the material divided into detailed The material is divided into 
sections. If so, is there continuity Yes D NoD Somewhat[8] chapters, each with their own 
between the sections? themes. However, there is no 
real 'theme' to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview of the English 
way? language 
What types of learner activities are Reading [8] Heavy focus on reading and 
there? What are the proportions of Writing [8] writing activities. There is a 
each? Dialogue D lack of listening and very few 
Listening D speaking activities. 
Integrative [8] 
Are there teacher-centered There are some teacher-centered 
activities? If so, in what proportion? Yes [8] NoD SomewhatD activities, teacher is expected to 
act as a reference for learners. 
Is new language presented in Materials are presented in an 
contextualized meaningful Yes D NoD Somewhat[8] unauthentic contextualized 
situations? manner. Many contexts are 
short and unsubstantial. 
Does the text presuppose topical Text gives the learner the 
knowledge? If so, to what extent? Yes D No [8] SomewhatD background knowledge 
necessary to complete the tasks 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes [8] NoD SomewhatD and adequate. 
Are the instructions in the target or Reflect Ability? Instructions are in both the target 
native language? Does the language Yes [8] NoD SomewhatD language and the native 
used reflect learner ability? language. Most new items are 
introduced in the native lang. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [8] No D available if necessary. 
indexes and test banks? 
Table 4.2 Evaluation of Text Design and Structure of English G: Al . 
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Text Design & Structure 
Where does the text fall in the set of Text 3 of4. 
materials? Is it the introductory text 
or a continuation of a series? Intro D Continuation [8] 
Does the material follow a Follows a functional syllabus 
structured/functional syllabus? If so, Meet aims and objectives? where material and grammatical 
does this method meet the aims and Yes [8] NoD SomewhatD structures are sequenced 
objectives of the course? according to the usefulness to 
the learner. 
Is the language ability level for this Ability level is defined and 
text clearly defined? Is the language maintained. Tasks and readings 
appropriated for the student's Yes [8] NoD SomewhatD are designed to approximate 
approximated ability? learner ability. 
Which variety of English is taught? Both varieties of English 
(American or British or combination language are taught. There is a 
of both) Is this variety appropriate American D British D focus on British spelling. 
for the TLU? Combination [8] Variety is appropriate for future 
TLU's 
Is the language authentic, and Yes D NoD Somewhat[8] Much of the time the language is 
related to target language use? manipulated to achieve desired 
goals, however reported speech 
is included and the language is 
suitable to complete required 
tasks. 
To what extent does this text A lot D None [8] Learner is not required to bring 
presuppose topical knowledge? SomewhatD any information to complete 
tasks. 
Will the language and or tasks Language and concepts are 
within the text likely cause different generally unbiased and non-
learners to respond differently? If Yes D No [8] SomewhatD offensive. 
so, which ones and why? 
Is the material divided into detailed The material is divided into 
sections. If so, is there continuity Yes D NoD Somewhat[8] chapters, each with their own 
between the sections? themes. However, there is no 
real 'theme' to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview and understanding of 
way? life in English speaking 
countries. 
What types of learner activities are Reading [8] Heavy focus on reading and 
there? What are the proportions of Writing [8] writing activities. Also included 
each? Dialogue [8] are dialogue/interactive 
Listening [8] activities and many listening 
Integrative [8] activities. 
Are there teacher-centered There are no completely teacher-
activities? If so, in what proportion? Yes D NoD Somewhat[8] centered activities, teacher is 
expected to act as a reference for 
learners. 
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Is new language presented in Materials are generally 
contextualized meaningful Yes D NoD Somewhat[gJ presented consistently in a very 
situations? brief contextualized format. 
Does the text presuppose topical Text gives you the background 
knowledge? If so, to what extent? Yes D No [gJ SomewhatD knowledge necessary to 
complete the tasks. 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes [gJ NoD SomewhatD and adequate. 
Are the instructions in the target or Reflect Ability? Instructions are mainly in the 
native language? Does the language Yes [gJ NoD SomewhatD target language. Many grammar 
used reflect learner ability? points are introduced in L 1. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [gJ No D available if necessary. 
indexes and test banks? 
Table 4.3 Evaluation of Text Design and Structure of English Live 5 
After answering the questions in the text design section I detennined that both 
texts followed a functional syllabus "whereby infonnation was introduced and 
sequenced in accordance to their usefulness to the learner" (Cunningsworth, 1984 p.22). 
By usefulness to the learner I mean that infonnation is given to the learner in a natural 
acquisition order, or by approximating which infonnation and/or grammatical structures 
would be the easiest to acquire and most useful to the learner and moving sequentially 
up to more complex fonns of language use and fonn. While both textbooks followed a 
functional syllabus, each textbook had different ideas of what the learner would find 
most useful in hislher language preparation. The English G textbook began by directly 
introducing personal pronouns, positive and negative sentences, noun plurals and 
articles the English Live textbook did not make a point to title any chapters with titles 
such as 'personal pronouns' but instead relied on a more 'communicative approach'. 
The communicative approach recognizes that language is a medium for effective 
communication and that all types of communication have a social purpose. For this 
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reason teachers using the communicative approach usually have a less structured 
classroom and a focus on functional language. In using this communicative approach 
the English Live textbook seemed to be aimed at teaching language in context, for 
example having a chapter relaying information about a Sting concert to teach personal 
pronouns, and not explicitly teaching discrete grammar points. 
Another important consideration point in text design, was the evaluation of the 
language within the text. In the case of both grade 5 texts there was an adequate 
amount of target and native language for content, prompts and task construction. The 
materials seemed to be well organized and while neither textbook had a central theme 
the chapters built on one another and did not vary in unmotivated ways (which would 
likely distract learners). 
While examining text design and structure I was able to determine ifboth 
textbooks met the definition of reliability outlined in chapter two. Reliability is 
examined by determining if the material is divided into sections, and if so is there 
continuity between those sections? Because neither textbook has a central theme there 
is no 'flow' between the chapters. However, each chapter is a self-contained entity in 
which the sections in it have continuity and do not vary in unmotivated ways and 
therefore meets the definition of reliability. 
The third element that is important to evaluate is task design and structure. 
Tasks are especially important because they are directly related to possible TLU's a 
learner will be expected to perform in, amount of language acquired, and to eventual 
student success rate in testing situations. Below tables 4.4 and 4.5 show my 
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conclusions of how well the tasks were designed in both English G: Ai and English 
Live: 5. 
Task Design and Structure 
To what extent do the tasks reflect Tasks are dermed to directly 
the construct definition? teach and reinforce discrete 
language points. Tasks are not 
fully able to promote verbal 
language competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes D NoD Somewhatl8J responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhatl8J descriptive and narrative 
descriptions, instructions, narrative Descriptions 60/100 passages. Little use of 
and persuasion? What is the Instructions 10/100 instructions and no persuasive 
proportion of each? Narrative 30/100 arguments. 
Persuasion 01100 
Do the completion of the tasks Leamer does not need much 
require a very wide or narrow range Wide D Narrow I8J outside knowledge to 
of knowledge? Combination D successfully complete the tasks. 
Are the prompts well chosen and Prompts are adequate to 
able to elicit specific information Yes D NoD Somewhatl8J complete the tasks successfully, 
and/or forms? however, can be brief and 
unable to promote extended 
language production. 
If tasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Fig. 4.4 Evaluation of Task Design and Structure of English G: Al 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defined to directly 
the construct definition? teach and reinforce discrete 
language points. Tasks are 
designed to promote verbal 
language competency. 
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Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes ~ NoD SomewhatD responses. There are some 
integrative tasks that require 
longer responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat~ descriptive passages. Little use 
descriptions, instructions, narrative Descriptions 70/100 of instructions (most in native 
and persuasion? What is the Instructions 10/100 language) and no persuasive 
proportion of each? Narrative 20/100 arguments. 
Persuasion 0/100 
Do the completion of the tasks All information needed to 
require a very wide or narrow range Wide D Narrow ~ complete the tasks is supplied to 
of knowledge? Combination D the learner. 
Are the prompts well chosen and Prompts are adequate to 
able to elicit specific information Yes ~ NoD SomewhatD complete the tasks successfully. 
and/or fonns? 
Fig. 4.5 Evaluation of Task Design and Structure of English Live: 5 
Upon extensive examination I determined that the English G: Al textbook included 
some tasks intended to elicit different amounts of discourse. However, the prompts 
chosen, while adequate to complete the tasks, were so brief that most of them would not 
promote extended language production. For example Table 4.6 below from English G: 
Al (pg. 12) (exercise about jobs that we do) the students have an opportunity to 
produce extended language but the prompts chosen have made it so the leamer's 
choices are severely limited: 
And in your family? 
I usually make ... 
My mother always ... 
My father sometimes ... 
My brother/sister never ... 
I often .. , 
Table 4.6: Speaking task from English G: Al 
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This task could have been easily manipulated to say, "what are each person's 
responsibilities in your home?" which would have caused the learners to have to 
produce spontaneous language and use longer sentences and structures. While it is 
important to acknowledge that this is an introductory text, whereby the student may not 
be capable of producing extended language it is important to remember Mikk's (2000) 
six qualities of textbooks that states that this type of thinking activity should be included 
in every textbook (even ifis slightly above the current abilities of the student). The 
English Live textbooks had tasks that were varied enough to elicit different amounts of 
discourse. Quite often there would be questions that required a higher order of thinking 
and spontaneous language production such as "Can you help a stranger in your town? 
Get a map of your town. Make three questions and 3 answers." (pg. Xx) 
How do we determine if learner needs have been met? One way is to establish 
whether or not the textbook challenges and/or motivates the students enough for them to 
be successful in acquiring the language. By looking at task and prompt design 
(including instructions) evaluators can gain a greater understanding of whether or not 
there are sufficient materials to meet learner needs. Instructions are an important part 
of determining how challenging and interactive the tasks will be and in determining if 
consciousness raising activities are used or not. By using instructions that are not only 
sufficient for the learner to comprehend what they are supposed to do to complete the 
task but also using the appropriate amount of target and native language learners have 
an opportunity to flex the muscle that is their mind and work to achieve a deeper 
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understanding of the content. The textbook is an essential element to any classroom, an 
item on which many student and teachers rely so by using textbooks that include tasks 
that challenge the way in which a student thinks there is likely to be an increased 
motivation for both parties and learners may be more successful in acquiring the target 
language. Since consciousness raising activities do not require the learner to learn 
specific language points but to reproduce them, modeling tasks are commonly used. 
Both the English Live and the English G: Al text used a significant amount of these 
types of tasks. Modeling tasks are beneficial to low level learners who might be 
intimidated to have to learn and manipulate discrete grammar points at this time. Below 
tables 4.7 and 4.8 outline my evaluation of how well both texts met learner needs. 
Learner Needs 
Does the material have variety? Yes D NoD Somewhat[8] The material is slightly varied in 
content and focus. 
Are the subject matters likely to be The subject matter will likely be 
of genuine interest to the learners? Yes D NoD Somewhat[8] of some interest to the learners. 
Are the tasks likely to appeal to the The tasks are rote and repetitive 
learners? Are they age appropriate Yes D NoD Somewhat[8J which may tum off some 
and interesting? learners. 
Does the text have an attractive Yes D NoD Somewhat[81 The text incorporates both color 
appearance? and plain text. However, for an 
introductory text and 11 year 
olds seems a bit formal. 
Do the tasks encourage personal Very few tasks elicit personal 
involvement in the learning Yes D No [8J SomewhatD experiences and information 
process? from the learner. 
Are there competitive or problem Competitive or problems solving 
solving elements in the tasks? Yes D No [8J SomewhatD tasks are not included. 
Upon task completion are learners Students are not required to 
required to reflect/evaluate Yes D No [8J SomewhatD evaluate and revise their work. 
strategies and or essential 
structures? 
To complete tasks are learners To complete many tasks 
required to use acts of reference? Yes [8J NoD SomewhatD students are asked to refer to old 
information - or might be 
required to use a dictionary. 
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To what extent are phonology, Heavily focused on vocabulary 
vocabulary, discourse or a Adequate amount? and written discourse activities. 
combination of all focused on? Is it Yes D NoD Somewhat[8] Some emphasis on verbal 
an adequate amount? discourse and none on 
phonology. 
Are receptive tasks such as reading Reading activities are well 
and listening incorporated? Is it an Yes D NoD Somewhat[8] integrated into text. Teacher 
adequate amount? must incorporate listening tasks. 
Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Yes [8] NoD SomewhatD are incorporated. 
Are integrated skills such as note No note taking and dictation 
taking and dictations incorporated? Yes D No [8] SomewhatD tasks are included in this text. 
Are translation skills, from TL to A few contextualized and 
FL and FL to TL incorporated? If Yes D NoD Somewhat[8] integrated translations are 
so, is it an adequate amount? included. Student must translate 
from L1 to L2 to complete some 
tasks. 
Fig. 4.7 Evaluation of Learner Needs for English G:Al 
Learner Needs 
Does the material have variety? Yes [8] NoD SomewhatD The material is widely varied in 
content and focus. 
Are the subject matters likely to be The pop culture and current 
of genuine interest to the learners? Yes [8] No D SomewhatD event subject matter will likely 
be of interest to the learners. 
Are the tasks likely to appeal to the The tasks are likely to appeal to 
learners? Are they age appropriate Yes [8] NoD SomewhatD the learners if they enjoyed the 
and interesting? topical materials. 
Does the text have an attractive Yes [8J No D SomewhatD The text incorporates both 
appearance? glossy color and plain text 
formats and it very appealing to 
the eye. 
Do the tasks encourage personal Many tasks elicit personal 
involvement in the learning Yes [8] No D SomewhatD information. 
process? 
Are there competitive or problem Competitive or problems solving 
solving elements in the tasks? Yes D No [8] SomewhatD tasks are not included. 
Upon task completion are learners Students are not required to 
required to reflect/evaluate Yes D No [8] SomewhatD evaluate or revise their work. 
strategies and or essential 
structures? 
To complete tasks are learners Rarely students are asked to 
required to use acts of reference? Yes D NoD Somewhat[8] refer to old information - or 
might be required to use a 
dictionary. 
To what extent are phonology, Heavily focused on vocabulary. 
vocabulary, discourse or a Adequate amount? Some emphasis on verbal and 
combination of all focused on? Is it Yes D NoD Somewhat[8] written discourse and none on 
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an adequate amount? phonology. 
Are receptive tasks such as reading Reading and listening activities 
and listening incorporated? Is it an Yes I:8J NoD SomewhatD are well integrated into text. 
adequate amount? 
Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Yes I:8J NoD SomewhatD are incorporated. 
Are integrated skills such as note Note taking and dictation tasks 
taking and dictations incorporated? Yes D No I:8J SomewhatD are not included. 
Are translation skills, from TL to Many indirect translations as 
FL and FL to TL incorporated? If Yes D NoD Somewhatl:8J most new grammar structures 
so, is it an adequate amount? are introduced in the native 
language. 
Fig. 4.8 Evaluation of Learner Needs for English Live: 5 
What about the language of the input? Are the content, instructions and 
grammar points mostly given in the target language or the native language? The 
language of the input (both for instructions and general text) is important in determining 
if the textbook accurately reflects the construct definition and if it has construct validity. 
While both texts had most of their contextual information introduced in the target 
language there was a differentiation between the lengths ofthe passages involved. The 
passages in the English Live textbooks ranged from 1 sentence to a full page the English 
G: Ai textbook had very few passages above a paragraph in length. This difference 
could be because of a difference in approximation of learner ability, or a difference in 
learning styles (the English Live book employs the natural approach in comparison to 
the English G: Ai). Another important point in determining construct validity is to 
determine if the language ability of the texts is clearly defined and is the language 
approximated for the learner ability. Both grade 5 texts seemed appropriate for their 
audience as both texts had content in the target language and had instructions in both 
the target language and native language. However, the English G: Ai text relied 
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heavily on the native language to explain new grammar points. The last important 
factor in determining construct validity is to determine if the language or tasks will 
cause different learners to respond differently. In both cases, these texts were non-
biased and age appropriate which should cause no differences in learner response due to 
textbook content. 
The last factor to consider when evaluating the textbooks is impact, or "what are 
the consequences positive and negative, on the learner and educational system if this 
text were continued to be used?" Below tables 4.9 and 4.10 outline my overall 
impressions of the English G: Al and English Live: 5 textbooks: 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. However, 
relatively easy or difficult for many students may fmd the 
learners to perform at their best? topics bland and uninteresting, 
which may decrease motivation. 
What are the major strengths of the Focus on writing and reading 
text? tasks. 
What are the major weaknesses of Grammatik's heavy. Lack of 
the text? production tasks. Boring subject 
matter. Unappealing appearance. 
What (if anything) has been Listening tasks. Authentic 
omitted? language. Colloquial language 
or pop culture references. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 
and/or tasks. More culturaVage 
appropriate references. More 
authentic materials and more 
attractive appearance. 
Table: 4.9 Overall Impressions Evaluation of English G: At 
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Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. Learners 
relatively easy or difficult for should perform relatively 
learners to perform at their best? consistently. 
What are the major strengths of the Basic and easy to read. 
text? Attractive appearance. 
Interesting and age appropriate 
topics. 
What are the major weaknesses of Dependency on native language. 
the text? Lack of authentic language. 
What (if anything) has been Authentic language. 
omitted? 
What are the consequences, both None. 
positive and negative, on the learner 
and educational system if this text 
was continued to be used? 
What would you suggest for Additional English Language 
im'provements? pronunciation/phonetics section 
and/or tasks. More contextual 
information. 
Table 4.10: Overall Impressions Evaluation of English Live: 5 
When looking at overall impressions and task design it is possible to detennine 
if a textbook successfully meets the criteria for interactiveness. To detennine 
interactiveness the questions "do the completion of the tasks require a very wide or 
narrow range of knowledge" and "is this text likely to evoke a response that would 
make it relatively easy or difficult for learners to perfonn at their best?" (Bachman & 
Palmer 1996) need to be answered. A good textbook should challenge the learner to 
create different types of language fonns and have varied types of input such as reported 
speech, dialogues, narratives and other authentic language. Therefore, a textbook that 
requires a broader range of knowledge will allow students to bring their outside 
experiences and unique insights into the learning process making learning more 
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interactive and perhaps successful. The English G: Al text required a narrow range of 
knowledge and the learner would need very little outside topical knowledge to 
successfully complete the tasks. The English G textbook was also very unbiased and 
non-offensive; however, many learners may find the bland topics uninteresting which 
may adversely affect learner motivation. The English Live textbook was neither biased 
nor offensive to any learners and should not cause any learners to be adversely affected 
by its contents. 
For both the English G: Al and the English Live textbook it is likely that if these 
books were to continue to be used that the learner would develop English language 
comprehension skills but that they would have poor production skills due to the 
imbalance of reading and writing tasks as opposed to listening and speaking tasks. 
However, if the English Live textbook were to continue to be used the learner would 
most likely have a greater cultural awareness of English speaking countries than 
learners who exclusively used the other textbook. The educational system itself would 
not be adversely affected, but would probably be forced to compensate for the lack of 
production activities at some point in the learners education if they determine that 
English language education is important for all German speakers. 
FINDINGS: GRADE 9 
Grade 9 is an important grade to look at, as at this point most students in 
Hauptschule will be ending their education, while the Realschule and Gymnasium 
students still have a one to five (depending on students goals) years left respectively. 
After polling Bavarian schools, I determined that the Gymnasium most often used the 
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English G: A5 text (Appendix D), the Realschule used Go Ahead 9 (Appendix F) and 
the Hauptschule most often used English H5 (Appendix I). The English G and Go 
Ahead textbooks were both a continuation of a series, however the English H5 is a 
stand-alone textbook. Below tables 4.11, 4.12 and 4.13 show my global evaluation for 
the three grade nine texts: 
Global 
Is the textbook material related to Textbook has appropriate 
the overall aims and objectives of Yes ~ NoD SomewhatD language, examples and 
the course? activities for learner level. 
Is the material within the text suited Text has activities that will not 
to provide the Language necessary only promote cultural awareness 
to achieve the overall goals of the Yes ~ NoD SomewhatD but gain lang. ability as well 
course and students? 
Are the situations in which learners Text has some activities life 
will need to use the TL represented after school, but most readings 
within the text? If so are their and activities are designed to 
related activities reflecting typical Yes D NoD Somewhat~ give information and teach 
occurrences in these situations? discrete lang. points. 
Table 4.11. Global Evaluation of English G:AS 
Global 
Is the textbook material related to Textbook has appropriate 
the overall aims and objectives of Yes ~ NoD SomewhatD language, examples and 
the course? activities for learner level. 
Is the material within the text suited Text has activities that will not 
to provide the Language necessary only promote cultural awareness 
to achieve the overall goals of the Yes ~ NoD SomewhatD of English speaking countries 
course and students? but gain lang. ability as well 
Are the situations in which learners Text has some activities on jobs 
will need to use the TL represented and sports but many readings 
within the text? If so are their and exercises are designed to 
related activities reflecting typical Yes D NoD Somewhat~ give historical information. 
occurrences in these situations? 
Table 4.12. Global Evaluation of Go Ahead 9 
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Global 
Is the textbook material related to Textbook has appropriate 
the overall aims and objectives of Yes C8J NoD SomewhatD language, examples and 
the course? activities for learner level. 
Is the material within the text suited Text has activities that will not 
to provide the Language necessary only promote cultural awareness 
to achieve the overall goals of the Yes C8J NoD SomewhatD but help learners gain lang. 
course and students? ability as well 
Are the situations in which learners Text has activities related to 
will need to use the TL represented travel, city life and how we 
within the text? If so are their spend our free time, which is an 
related activities reflecting typical Yes D NoD SomewhatC8J adequate reflection of possible 
occurrences in these situations? TLU's for the learners. 
Table 4.13: Global Evaluation of English H5 
Unlike in the examination of the grade 5 textbooks the English G: A5 textbook used for 
grade 9 has greatly improved in appearance. It now incorporates much more color and 
activities. This is perhaps because of a revision in the text series (AI was copyrighted in 
1992 and A5 in 1996) or because the materials writers have decided that at this level 
students should have more contact with illustrations and the positive effect they have on 
learning. The Go Ahead 9 text is almost identical in format to the English G textbook 
and on initial inspection and the English H5 textbook is the one that is unattractive and 
text heavy to the eye. Another fundamental visual difference between the texts is that 
the English H5 textbook is only 96 pages (including dictionary and appendixes) as 
opposed to the nearly 200 pages in the other two texts. 
Another function of including the global question section of the evaluation tool 
is to make it easier to determine whether or not the textbooks have authenticity. The 
English G: A5 textbook had some tasks and information centered around life after 
school and personal time but most of the activities and readings are designed to teach 
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language points. The Go Ahead 9 textbook had some readings and tasks related to jobs 
and sports but were mainly centered on relating historical information about English 
speaking countries to its learners. English H, on the other hand had many readings and 
tasks centered on travel, city life and how we spend our free time, which is an adequate 
reflection of possible TLU's for learners. Again, the differences here might be solely 
based on the different approaches the writers took when designing the texts or it might 
be because students in the Gymnasium and Realschule would have a greater chance of 
using English in everyday life whereby students from Hauptschule may only need social 
English. 
Like the grade five textbooks, all grade nine textbooks followed a functional 
syllabus whereby information was introduced and sequenced in accordance to their 
usefulness to the learner. The English G and Go Ahead 9 textbooks began by directly 
introducing concepts of revision, participles, relative clauses, count non-count nouns 
while the English H5 textbook looked at concepts such as simple past, possessive 
pronouns, and conditionals. There is a great gap here in the difficulty level of materials 
learned which could be because of the fact that this would be the end of language 
education for those in Hauptschule and those enrolled in the other school types would 
continue to study language. It is plausible to assume that the administrators for the 
Hauptschule have decided that it is best not to continue to introduce complex English 
grammatical structures but to reinforce what learners' have already been introduced to 
in their four years of study. 
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As in the grade 5 textbooks previously evaluated a significant flaw in all 
textbooks has been the lack of tasks designed to elicit extended language production. 
While consciousness raising tasks, where the learner only repeats the form and is not 
expected to learn it, are an important part of the learning process it is also important to 
give the learner an opportunity to create original extended language. Higher order 
questions, whereby learners are expected to related their own personal experiences or 
modify what they have learned into something new are also important in the learning 
process. I discovered that while English H5 and English G have a limited number of 
production opportunities unfortunately all three of these textbooks do not include 
enough of these tasks for learners to produce extended language. 
In any textbook it is important to determine if consciousness raising activities 
(such as repetition and modeling) are used or not. While all three textbooks rely heavily 
on this type of activity; the English G: A5 textbook make a conscious attempt to teach 
explicit grammar points at the end of each chapter. The Go Ahead 9 text does not 
attempt to teach grammar points overtly within the individual chapters but leaves it up 
to the learner to use the appendices at the back for reference. English H5, however, 
does not include any overt grammar exercises or appendices, which as a more natural 
approach would then leave the teacher in control of when and how to teach discrete 
grammar points. 
What about the construct definition and construct validity? As it is the fourth 
year of language study it is important to make sure that the textbook is meeting the 
language needs of the learners' and the objectives of the learning institution. To 
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evaluate this I looked at the language of the input and distribution of activity types. In 
the fourth year of English language study one might expect that the input is going to be 
mainly in the target language. Unfortunately, only the English H5 and Go Ahead 9 
consistently use the English language to introduce new content and concepts. The 
English G: A5 textbook still explains most new grammar points in the native language. 
This might be because the English G: A5 textbook is aimed at a much more academic 
audience and therefore believes that taking a top down approach (whereby discrete 
language points and rules are introduced before whole sentences) would be more 
appropriate, or because the material writers believe in a much more direct translation 
approach to teaching language. 
Another important factor in determining construct validity is the determination 
whether or not the language ability of the texts is clearly defined and the examination 
of whether or not the language is accurately approximated for the learner ability. Both 
the Go Ahead 9 and the English G: A5 textbooks seem appropriate for the learner 
ability, however, English H seems to be overly simplified and introduces very basic 
concepts for the fourth year of language study. This study acknowledges the limitations 
of not knowing what teaching method is used in each school type and how often lessons 
are offered, but it is interesting to note the difference in progression between the three 
schools. 
The content of the grade nine texts was widely varied with different focuses on 
giving historical and or cultural information to the learner. But even though the content 
was varied, care was taken that the texts were non-biased and age appropriate. By 
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making sure that there were no racially, religious or culturally offensive references 
within the text an evaluator should be able to theorize that there will be no differences 
in learner response due to textbook content. 
How interactive were the grade nine textbooks? Upon completely answering the 
questions on the evaluation tool I determined that only the English G: A5 text requires a 
range of knowledge for the learner to successfully complete the tasks. Table 4.14 below 
demonstrates the type of question/task that a learner using the AS textbook would be 
expected to complete: 
There is an American Indian saying 'When you start 
to kill the land around you, you start to kill yourself. 
Explain what this means. Do you think this saying is 
correct? 
Table 4.14: Verbal response question From English G: AS (pg.ll) 
This questions came after a short passage speaking about the history of national parks 
and no reference had been made to this saying or to the American Indians. Therefore, 
this higher order question will force learners to bring in their own opinions and topical 
knowledge of the situation. While the English G textbook encouraged higher order 
thinking and was very unbiased and non-offensive many learners may find the bland 
topics (such as politics in the USA or the World of Work) uninteresting, which may 
adversely affect learner motivation. The Go Ahead and English H5 textbooks did not 
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require learners to bring topical knowledge into task completion and they were neither 
biased nor offensive. 
When considering how much impact an 'individual' textbook will have on the 
learner, teacher, institution and society it is important to evaluate the overall impression 
that we get from a textbook. Below tables 4.15, 4.16 and 4.17 demonstrated my 
completed overall evaluation of the grade 9 textbooks: 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. However, 
relatively easy or difficult for many students may find the 
learners to perform at their best? topics bland and uninteresting, 
which may decrease motivation. 
What are the major strengths of the Focus on writing and reading 
text? tasks. Great range of historical, 
authentic and cultural 
information. 
What are the major weaknesses of Grammatik's heavy. Lack of 
the text? production tasks. 
What (if anything) has been Colloquial language or pop 
omitted? culture references. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 
and/or tasks. More cultural/age 
appropriate references 
Table 4.15: Overall Impressions of English G: A5 
Overall Impressions 
Is this text likely to evoke a Text is non-biased and age 
response that would make it appropriate. Learners should be 
relatively easy or difficult for able to perform well. 
learners to perform at their best? 
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What are the major strengths of the Focus on writing and reading 
text? tasks. Great range of historical 
and cultural information. 
What are the major weaknesses of Lack of production tasks. 
the text? 
What (if anything) has been n/a 
omitted? 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills 
What would you suggest for Additional English Language 
improvements? pronunciatiOn/phonetics section 
and/or tasks. 
Table 4.16: Overall Impressions of Go Ahead 9 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. Learners 
relatively easy or difficult for should perform relatively 
learners to perform at their best? consistently. 
What are the major strengths of the Basic and easy to read. 
text? 
What are the major weaknesses of Dependency on native language. 
the text? Lack of production tasks. 
What (if anything) has been Production tasks. Listening 
omitted? Tasks. Direct grammar 
references. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. 
What would you suggest for Directions in both native and 




Table 4.17: Overall Impressions of English H5 
As I mentioned before with the grade five texts, all three grade nine texts are 
likely to cause the learner to develop English language comprehension skills but have 
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poor production skills due to the imbalance of tasks if they were to continue to be used 
without supplementary materials. However, if the English G: A5 textbook was used 
exclusively the learner would most likely have a greater ability to use grammatically 
complex English than if the other two texts were primarily used. Unfortunately, that 
same English G: A5 leamer, having gained a lexically complex knowledge of the 
English language, would have less cultural awareness than learners using other two 
textbooks. Again, we might conclude that the educational system itself would not be 
adversely affected if these texts continue to be used, but that teachers would probably 
be forced to compensate for the lack of production activities at some point in the 
learners education. 
FINDINGS: GRADE 10 
Grade lOis another important grade to examine in German education because it 
is at this point that students in Realschule will finish their education. The learners in 
Hauptschule finished in 9th grade so therefore no textbooks for English language 
teaching are applicable for this level. Upon completing my data collection I was able to 
determine that the Gymnasium most often used the English G: A6 text (Appendix E) 
and the Realschule most often used Go Ahead: 10 (Appendix G) at the tenth grade 
level. 
Both the textbooks for the Gymnasium and Realschule had basically the same 
appearance. They were about the same length (approximately 200 pages) and both 
incorporated both glossy pictures and plain text formats. Once again both texts 
followed a functional syllabus whereby information was introduced and sequenced. 
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The English G: A6 textbook introduced language features such as indirect speech, 
participle constructions and modal verbs. On the other hand, Go Ahead 10 did not 
introduce any new language features, instead all chapters were intended to work on 
revision and review of previously taught language features. We saw this revision and 
reinforcement when evaluating the English H5 textbook used at the Hauptschule. From 
this we might be able to conclude that materials writers tend to not like to introduce new 
language features in the last grade level of a school but instead prefer to reinforce 
previously taught items and structures. 
Learner tasks are important in textbook development because they are an 
immediate evaluation measure of newly learned language features. It is important that 
tasks not only give the learners a chance to practice 'mimicking' language forms but 
also give them an opportunity to create new spontaneous language. Both The English 
G: A6 and the Go Ahead textbooks included tasks that were varied enough to elicit 
different amounts of discourse and to practice both consciousness raising and 
spontaneous language production. 
By the tenth grade, learners should be fairly familiar with receiving and 
processing information in English. Therefore, an evaluator might expect that by the 5th 
year of language instruction that the textbook have moved away from a dependency on 
the mother tongue to explain complex ideas. What I learned from examining these 
texts, however, was that while both texts had most of their contextual information 
introduced in the target language the English G: A6 textbook still used the native 
language to clarify instructions. One good feature was that in this text the English G 
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series no longer introduces new grammar points in the native language, (a good 
reflection of what they expect the leamer's ability to be at this point). Another 
important point in determining construct validity of a textbook is to evaluate whether or 
not the language ability of the texts is clearly defined and is the language approximated 
for the learner ability. In this case, both grade 10 texts seemed appropriate for their 
audience. The last important factor in determining construct validity was the 
determination whether or not the language and/or tasks will cause learners to respond 
differently. For the first time in this textbook evaluation I saw a sharp tum towards the 
negative side; The Go Ahead textbook had some very offensive material in it focusing 
on topics such as immigration, multiculturalism and blacks. Worst of all in the Go 
Ahead textbook was its use of insensitive language. Below, in table 4.18, is an excerpt 
from the chapter titled "Immigrants": 
One evening in 1986, before Linford had become a national hero, 
he was driving home from training when he was stopped by two 
policemen, 'What's a nigger like you doing in an England 
tracksuit?' one of them wanted to know. After an argument he 
arrested Linford. 
Table 4.18: Excerpt from articled titled "A nigger like you" (pg.18) 
What is astonishing is not that they used the word "nigger" in the text (because it has its 
historical value in racism issues), but there is no explanation anywhere in the text that 
this is an inappropriate word to use. Although many learners might be able to decide 
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from context that this is inappropriate language, the mere use of the word is offensive 
and could be excluded from the textbook. On the other hand, while the English G: A6 
did not use offensive language it still broached topics such as immigration, 
multiculturalism in Great Britain and blacks in America, which might be offensive and 
demotivating to some learners. 
Both textbooks attempt to further cultural awareness on issues such as racism, 
immigration and multiculturalism. Broadening awareness is great if it creates a broader 
understanding of the world as a whole. But unfortunately, sensitive issues need to be 
tackled sensitively and with caution because you don't want your language learning 
classroom dominated by feelings of resentment or fear of the unknown. While both 
texts broach subjects and issues present in everyday life they don't include many 
situational episodes that represent authentic target language usages which makes their 
degree of authenticity mediocre. 
Both the English G: A6 and the Go Ahead i 0 textbook have a high degree of 
interactivenss as they have readings and tasks that require using higher order thinking 
and require a wide range of topical knowledge to complete successfully. While the tasks 
are designed so that they are not likely to evoke a response that would make it relatively 
difficult for learners to perform at their best the content may be offensive to some 
learners. 
The continued use ofthe English G: Ai and the Go Ahead textbook is not likely 
to deeply impact society as a whole. As we saw in both the grade 5 and 9 textbooks it is 
likely that continued use of these texts would result in a learner with English language 
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comprehension skills but poor production skills due to the imbalance of reading and 
writing tasks as opposed to listening and speaking tasks. However, if the English G: A6 
textbook will continue to be used the learner may develop some adverse cultural 
insensitivity to those of other races. Textbook writers should modify the textbook's 
content so as to not contain any racism or bigotry issues or make the learners aware that 
these topics and language are taboo if they continue to be included in the textbook. The 
educational system might be adversely affected if this type of language were continued 
to be included, as if this view were incorporated into how learners view outsiders the 
country itself might be considered bigoted. The educational system at sometime would 
also probably be forced to compensate for the lack of production activities in the 
textbook by including more listening and speaking activities. 
How consistent are the pedagogical practices in textbook series? 
Because of the limited nature of this study (examining only grade 5, 9, and 10) 
there was an opportunity to only look at two textbook series: English G and Go Ahead. 
In both cases the textbooks followed basically the same pedagogical practices. Both 
series were functionally structured and introduced grammatical forms based on learner's 
needs and abilities. The English G series approached language learning with more of a 
direct translation formal teaching method, directly teaching discrete grammar points and 
vocabulary. The Go Ahead series adopted a more communicative approach, attempting 
to introduce language in context but still made a point to overtly teach language 
fundamentals. There was growth, in both format and function of the English G series 
from the Al text to the A6. During this time we saw the text develop to include more 
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contextual information and begin to include some historical and cultural information 
about English speaking countries that might be helpful to the learner. Unfortunately, the 
English G series also included some culturally insensitive information in its A6 
textbook that might be harmful to the learner when placed in an authentic language 
situation. 
Summary: Differences in ESL Textbooks used in Hauptschule, 
Realschule & Gymnasium 
After evaluating the seven textbooks we see that overall Bavarian ESL 
textbooks are consistent with possible TLU's and they contain task types currently 
thought to promote language learning. This study determined that most texts could 
consistently meet the requirements of reliability, authenticity, interactivenss, and 
construct validity and that if they were continued to be used they would not adversely 
impact the educational system and/or learner. 
Differences in the texts mainly occurred in learning styles and content. While 
some texts heavily focused on a more natural and communicative approach to learning 
(English Live and Go Ahead) the English G series took a more traditional formal 
approach to teaching language. These findings could imply that the textbook writers 
felt that students attending the Gymnasium, using the English G series, are expected to 
not only reproduce language structures but be able to spontaneously produce and revise 
it as well in their future language uses. 
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Content also differed between schools and levels. Hauptschule textbooks 
(English Live and English H5) focused on teaching language in context and made 
reference to popular culture that would probably be of interest to the learners. The 
Realschule texts (Go Ahead) included some contextual information, instead of enticing 
the learners with pop culture aimed at teaching historical information about English 
speaking countries. The Gymnasium textbooks (English G series) were not focused on 
presenting language in context and gave very little historical or cultural information 
outside what was absolutely necessary to teach the grammar points. Once again, these 
differences are probably related to expected target language usages, but it seems that an 
ideal textbook (one that not only motivates, enlightens and engages the learner) would 
not only introduce language in context but be able to teach some grammar points as 
well. 
One similarity within all the textbooks was their consistent lack of sufficient language 
production tasks. This includes extended language production tasks and focus on 
pronunciation/phonetics. This could occur because it is an EFL situation whereby many 
learners will never hear English outside of class or because there is supplementary 
materials not examined in this study to make up for this deficit. 
From these findings we can see differences in the approach and content of the 
textbooks used in the three school types. The implications of these findings will be 
discussed in the next chapter. 
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Chapter 5. Conclusion 
This study found some important differences in the way English language was 
presented to learners in Hauptschule, Realschule and Gymnasium. This chapter 
presents the major findings of the study, limitations of the study and implications for 
further research and applications of the findings for students and educators. 
Major Findings 
The research questions that were the basis of this study were divided into 3 
sections. The first question addressed the issue of what makes an effective evaluation 
tool. My research determined that an effective evaluation tool not only evaluated the 
pedagogical processes within the textbook but also examined how the textbook related 
to target language uses and teaching situations. By creating a new evaluation tool that 
integrated Bachman and Palmers' evaluation of test usefulness I believe I was able to 
create an evaluation tool capable of successfully evaluating ESL textbooks, in this case 
from Bavaria. 
The second research question required me to research what are the pedagogical 
process that are critical to any foreign language textbooks. After doing extensive 
research I determined that all textbooks need to incorporate six components: 1) 
adequate content, 2) readability, 2) thinking exercises 4) structure 5) illustrations and 
6)questions or assessment (Mikk, 2000). I also established that textbooks need to 
contain authentic language, consciousness raising tasks, balanced amounts of 
production and intake tasks, adequate instructions and prompts that were helpful to 
successfully complete all assigned tasks. 
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My third question was concerned with how much the pedagogical practices 
varied within a textbook series and how much they varied within a level and across 
levels at the Hauptschule, Realschule, and Gymnasium. This study determined that 
there was little variance between textbooks belonging to the same series other than 
changes that are expected with an increase in learner ability. It also became evident 
from the study that learners in the Hauptschule are rather limited to the English 
language education they will receive. The textbooks used to teach English in this 
school type are more contextual and communicative but they also rarely get past simple 
grammatical structures. Both textbooks analyzed for the Hauptschule would leave 
students finishing grade 9 with limited proficiency in English. The Realschule and 
Gymnasium, however, both took a more academic approach. While the Gymnasium 
books emphasized to a much greater extent formal language training, both textbook 
series aimed at teaching functional written and reading skills. Learners finishing 
Realschule and Gymnasium would have a good grasp of the fundamentals of English 
grammar but they will have poor production skills unless some more interactive 
(listening/speaking) tasks are incorporated into the classroom. While all textbooks 
included short production tasks and consciousness raising activities almost every 
textbook was blatantly lacking exercises to practice extended language production or 
listening skills. The English G series is in most need of supplementary materials to 
practice listening and speaking activities, while the English Live series would fare the 
best on its own because of its greater distribution of both intake and production tasks. It 
should be acknowledged, however, that most of these texts had supporting material to 
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them that was not examined due to extreme difficulty in gaining copies of the material 
and the inability to determine if these materials are used consistently in every language 
classroom. 
Of course, we must be careful not to over-generalize these findings. The 
relatively few grades examined and few textbook series cause the findings to be less 
generalizable and further study with more grades and more textbooks (including the 
second most popular series used) is necessary to determine if the findings in this study 
are applicable to all Bavarian ESL textbooks. It is also important to remember that the 
materials developers in Bavaria are limited in their text development due to the fact that 
the content is regulated by the ministry of culture and education. Nevertheless, this 
study has important implications for those concerned with teaching the English 
language in Bavaria and to those materials writers who will continue to revise materials 
to be used in the classroom. 
Implications for Materials Development and Current Instruction 
The findings presented in this study will be especially useful to ESL instructors 
and materials writers preparing ESLIEFL textbooks. The varied findings of this study 
provide ample possibilities for additional instruction. Not only would non-native 
speakers benefit from such teaching, but getting an opportunity to re-examine the actual 
content and tasks within textbooks in relation to their expected outcome and target 
language usage could also help the Bavarian educational system. 
To compensate for the small percentage of listening and productive tasks in 
almost all the textbooks, teachers can aid the formation of these skills by re-designing 
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many reading tasks into listening tasks. Students could be asked to listen to the teacher 
reading a passage and be expected to take notes; which could compensate for the lack of 
listening and note-taking tasks. Academic textbook writers could also adjust the 
content of their textbooks to more adequately teach all four skills, not just reading and 
writing. 
Students need also to be made more aware of cultural and historical sensitivity 
in the countries they are studying about. While some texts such as English Live and 
English H5 were fairly unbiased and attempted to introduce many concepts it is 
important that textbook writers refrain from using insensitive language. Words such as 
"nigger" should be excluded from the text whether or not it is a supposed piece of 
authentic poetry or personal narrative. While only one textbook in the series evaluated 
had explicit evidence of the use of offensive language the Go Ahead textbooks for grade 
7 also had a case where they used the same types of language in pictures and in poems. 
In the case that this type of language is left into the texts it is important that the teacher 
be made aware of the derogatory nature of this type of language and explain it to the 
students well. 
Implications for Further Research 
The direct instructional applications of evaluating textbooks suggest the 
importance of further research into the content and structure of ESL textbooks. The 
research questions in this study have not been addressed to any significant extent in the 
past, and thus the need of future research is extensive. Research should be done on the 
reliability of textbooks in a series, for example instead of just examining the 2 texts in 
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the Go Ahead series research could be done to look at the consistency in the 5 texts that 
make up the series. This study could be reproduced using two or more evaluators to 
verify that rater reliability is consistent. Further studies must address the implications 
of teaching to the TLU's. Is it really fair to the students to give them less language 
education because you suppose they won't need it in the future? Research could also be 
done to see if the lack of production tasks (listening & speaking) adversely affects the 
learners when placed in a TLU situation. Additional studies might examine how 
individual teaching styles affect how these textbooks are received in the classroom. 
Conclusion 
This study created an evaluation tool to examine seven textbooks used to teach 
ESL in Bavaria, Germany and found that the textbooks varied slightly in content within 
grades but varied greatly between school types. 
The findings in this study must be considered in light of its limitations; 1) the 
small amount of textbooks examined, 2) the biases that can occur when there is only a 
single evaluator and 3) not knowing individual/institutional teaching methods or how 
each textbook is incorporated into every classroom. However, the findings do give us 
important information about what approach each textbook is using and if it meets the 
learners expected TLU's. 
Students, educators and materials writers should be served by the information in 
this study, which will allow them to be better informed about the appropriateness of the 






Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
What is the underlying approach to 
language learning/teaching? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defined? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
within the text likely cause different 
learners to respond differently? If 
so, which ones and why? 
Is the material divided into detailed 
sections. If so, is there continuity 
between the sections? 
If the sections do not have 
continuity, to what extent do the 
sections vary in an unmotivated 
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Extent to which quality is Explanation of how quality 
satisfied. is satisfied. 
Yes D NoD SomewhatD 
Yes D NoD SomewhatD 
Yes D NoD SomewhatD 
Intro D Continuation D 
Yes D NoD SomewhatD 
Yes D NoD SomewhatD 
American D British D 
Combination D 
Yes D NoD SomewhatD 
A lot D None D 
Somewhat D 
Yes D NoD SomewhatD 
Yes D NoD SomewhatD 
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way? 
What types of learner activities are 
there? What are the proportions of 
each? 
Are there teacher-centered 
activities? If so, in what proportion? Yes D NoD SomewhatD 
, 
Is new language presented in 
contextualized meaningful Yes D NoD SomewhatD 
situations? 
Does the text presuppose topical 
knowledge? Ifso, to what extent? Yes D NoD SomewhatD 
Are the instructions unambiguous 
and adequate to complete the tasks? Yes D NoD SomewhatD 
Are the instructions in the target or 
native language? Does the language Yes D NoD SomewhatD 
used reflect learner ability? 
Are there supporting materials such 
as audio, video, teacher's book, YesD NoD 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect 
the construct definition? 
Are the tasks designed to elicit 
different amount of discourse? Yes D NoD SomewhatD 
Does the mode of discourse within 
the tasks vary in there used of Yes D NoD SomewhatD 
descriptions, instructions, narrative Descriptions /100 
and persuasion? What is the Instructions /100 
proportion of each? Narrative /100 
Persuasion /100 
Do the completion of the tasks 
require a very wide or narrow range Wide D Narrow D 
of knowledge? Combination D 
Are the prompts well chosen and 
able to elicit specific information Yes D NoD SomewhatD 
and/or forms? 
If tasks are timed, is there sufficient 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes D NoD SomewhatD 
Are the subject matters likely to be 
of genuine interest to the learners? Yes D NoD SomewhatD 
Are the tasks likely to appeal to the 
learners? Are they age appropriate Yes D NoD SomewhatD 
and interesting? 
Does the text have an attractive Yes D NoD SomewhatD 
appearance? 
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Do the tasks encourage personal 
involvement in the learning Yes D NoD SomewhatD 
process? 
Are there competitive or problem 
solving elements in the tasks? Yes D NoD SomewhatD 
Upon task completion are learners 
required to reflect/evaluate Yes D NoD SomewhatD 
strategies and or essential 
structures? 
To complete tasks are learners 
required to use acts of reference? Yes D NoD SomewhatD 
To what extent are phonology, 
vocabulary, discourse or a 
combination of all focused on? Is it Yes D NoD SomewhatD 
an adequate amount? 
Are receptive tasks such as reading 
and listening incorporated? Is it an Yes D NoD SomewhatD 
adequate amount? 
Are productive tasks such as writing 
and speaking incorporated? Is it an Yes D NoD SomewhatD 
adequate amount? 
Are integrated skills such as note 
taking and dictations incorporated? Yes D NoD SomewhatD 
Is it an adequate amount? 
Are translation skills, from TL to 
FL and FL to TL incorporated? If Yes D NoD SomewhatD 
so, is it an adequate amount? 
Overall Impressions 
Is this text likely to evoke a 
response that would make it 
relatively easy or difficult for 
learners to perform at their best? 
What are the major strengths of the 
text? 
What are the major weaknesses of 
the text? 
What (if anything) has been 
omitted? 
What are the consequences, both 
positive and negative, on the learner 
and educational system if this text 
was continued to be used? 
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Gymnasium Pars berg N 
Gymnasium Rothenbach N 
Gymnasium Scheinfeld N 
Gymnasium Stein N 
Gymnasium Unterhaching N 
Gymnasium Vilshofen N 
Gymnasium Weilheim N 
Gymnasium Zwiesel N 
Hans-Seidel Gymnasium Y 
HCA Gymnasium N 
Heinrich Heine Gymnasium N 
Heinrich Schliemann Gymnasium Y 
Helene Lange Gymnasium N 
Holbein Gymnasium N 
.Ignaz Taschner Gymnasium Dachau N 
Illertal Gymnasium N 
Jakob Brucker Gymnasium Y 
Johann Michael Fischer Gymnasium N 
Joseph von Fraunhofer Gymnasium N 
Julius Echter Gymnasium N 
Karl Ritter von Frish Gymnasium N 
Karl Theodor Dalberg Gymnasium N 
Katherinen Gymnasium N 
Konig Karlmann Gymnasium N 
Kurfurst Maximilian Gymnasium N 
Labenwolf Gymnasium N 
Ludwigsgymnasium N 
Markgraf Georg Friedrich Gymnasium Y 
Matthias GrUnewald Gymnasium N 
MaX: Reger Gymnasium N 
Michaeli Gymnasium N 
Musikgymnasium de Regensburger Y 
Neues Gymnasium Numberg N 
Nikolaus Kopemikus Gymnasium N 
Olympia Morata Gymnasium N 
Paul Klee Gymnasium N 
Richard Wagner Gymnasium N 
Robert Koch Gymnasium Y 
Schulzentrum Seligenthal N 
Theresien Gymnasium N 
Realschule N 
Angela Fraundorfer Realschule y 
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Anton Heilingbrunner Realschule N 
Christian von Bomhard Schule N 
Dr. Josef Schwalber Realschule N 
Evangelische Realschule Ortenburg N 
Fichtelgebirgs Realschule N 
Fronhofer Realschule Y 
Gunetzrhainer Schule N 
Johann Simon Mayr Schule N 
Leopold Ullstein Realschule Y 
Lobkowitz Realschule N 
Ludmilla Realschule Bogen N 
Madchen Realschule Y 
Maria Ward Schule N 
Markgraf Friedrich Schule N 
Realschule Prien Y 
Realschule Roding Y 
Staatliche Realschule Burglenenfeld Y 
Staatliche Realschule flir Knaben N 
Staatliche Realschule Helmbrechts Y 
Staatliche Realschule Landshut N 
Staatliche Realschule Lauingen N 
Staatliche Realschule Neutraubling N 
Staatliche Realschule Pfaffenhofen N 
Staatliche Realschule Pfuhl N 
Staatliche Realschule Vilsbiburg N 
Wallburg Realschule N 
Hauptschule N 
Brentano Hauptschule N 
D. Paul Eber Schule N 
Geschwister Scholl Hauptschule N 
Grobenbachschule N 
Grund un Hauptschule Dachelhofen N 
Hauptschule am Winthirplatz N 
Hauptschule an de Alfonstrasse N 
Hauptschule auf de Schanz N 
Hauptschule Baiersdorf Y 
Hauptschule Burgkunstadt N 
Hauptschule Dinkelscherben Y 
Hauptschule F euch N 
Hauptschule Friedberg N 
Hauptschule Miinchen Y 
Hauptschule Niederviehbach N 
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Hauptschule Parsberg N 
Hauptschule Sennfeld N 
Hauptschule Tirschenreuth N 
Hauptschule Zimdorf N 
HauptschuleGefrees Y 
Lindenschule Y 
Wilhelm Conrad Hauptschule N 
Appendix C 
English G: At 
Gymnasium Grade 5 
Evaluation questions 
Global 
Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defined? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
within the text likely cause different 
learners to respond differently? If 
so, which ones and why? 
Is the material divided into detailed 
sections. If so, is there continuity 
between the sections? 
82 
Extent to which quality is Explanation of how quality 
satisfied. is satisfied. 
Textbook has appropriate 
Yes [8l NoD SomewhatD language, examples and 
activities for learner level. 
Text has activities that will help 
learner gain language abilities. 
Yes [8l NoD SomewhatD 
Text has a few activities giving 
historical and cultural info, but 
most readings and activities are 
Yes D NoD Somewhat[8l designed to give information and 
teach discrete lang. points. 
Text I of6. 
Intro [8l Continuation D 
Follows a functional syllabus 
Meet aims and objectives? where material and grammatical 
Yes [8l NoD SomewhatD structures are sequenced 
according to the usefulness to 
the learner. 
Ability level is defmed. Tasks 
and readings are designed to 
Yes D NoD Somewhat[8l approximate learner ability. 
Some readings and tasks might 
be slightly higher than ability. 
Focus is on British English and 
History. Some short excerpts 
American D British [8l about the USA. 
Combination D 
Yes D No [8l SomewhatD All language is manipulated to 
achieve desired goals, however, 
the language is suitable to 
complete required tasks. 
A lot Q None [8l Leamer is not required to bring 
SomewhatD information to complete tasks. 
Language and concepts are 
generally unbiased and non-
Yes D No [8l SomewhatD offensive. 
The material is divided into 
Yes D NoD Somewhat[8l chapters, each with their own 
themes. However, there is no 
real 'theme' to the book. 
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If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview of the English 
way? language 
What types of learner activities are Reading [8J Heavy focus on reading and 
there? What are the proportions of Writing [8J writing activities. There is a 
each? Dialogue D lack of listening and very few 
Listening D speaking activities. 
Integrative [8J 
Are there teacher-centered There are some teacher-centered 
activities? If so, in what proportion? Yes [8J NoD SomewhatD activities, teacher is expected to 
act as a reference for learners. 
Is new language presented in Materials are presented in an 
contextualized meaningful Yes D NoD Somewhat[8J unauthentic contextualized 
situations? manner. Many contexts are 
short and unsubstantial. 
Does the text presuppose topical Text gives the learner the 
knowledge? If so, to what extent? Yes D No [8J SomewhatD background knowledge 
necessary to complete the tasks 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes [8J NoD SomewhatD and adequate. 
Are the instructions in the target or Reflect Ability? Instructions are in both the target 
native language? Does the language Yes [8J No D SomewhatD language and the native 
used reflect learner ability? language. Most new items are 
introduced in the native lang. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [8J No D available if necessary. 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defined to directly 
the construct definition? teach and reinforce discrete 
language points. Tasks are not 
fully able to promote verbal 
language competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes D NoD Somewhat[8J responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat[8J descriptive and narrative 
descriptions, instructions, narrative Descriptions 60/100 passages. Little use of 
and persuasion? What is the Instructions 10/100 instructions and no persuasive 
proportion of each? Narrative 30/100 arguments. 
Persuasion 01100 
Do the completion of the tasks Learner does not need much 
require a very wide or narrow range Wide D Narrow [8J outside knowledge to 
of knowledge? Combination D successfully complete the tasks. 
Are the prompts well chosen and Prompts are adequate to 
able to elicit specific information Yes D NoD Somewhat[8J complete the tasks successfully, 
and/or forms? however, can be brief and 
unable to promote extended 
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language production. 
If tasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes D NoD Somewhat[8J The material is slightly varied in 
content and focus. 
Are the subject matters likely to be The subject matter will likely be 
of genuine interest to the learners? Yes D NoD Somewhat[8J of some interest to the learners. 
Are the tasks likely to appeal to the The tasks are rote and repetitive 
learners? Are they age appropriate Yes D NoD Somewhat[8J which may turn off some 
and interesting? learners. 
Does the text have an attractive Yes D NoD Somewhat[8J The text incorporates both color 
appearance? and plain text. However, for an 
introductory text and 11 year 
olds seems a bit formal. 
Do the tasks encourage personal Very few tasks elicit personal 
involvement in the learning Yes D No [8J SomewhatD experiences and information 
process? from the learner. 
Are there competitive or problem Competitive or problems solving 
solving elements in the tasks? Yes D No [8J SomewhatD tasks are not included. 
Upon task completion are learners Students are not required to 
required to reflect/evaluate Yes D No [8J SomewhatD evaluate and revise their work. 
strategies and or essential 
structures? 
To complete tasks are learners To complete many tasks 
required to use acts of reference? Yes [8J NoD SomewhatD students are asked to refer to old 
information - or might be 
required to use a dictionary. 
To what extent are phonology, Heavily focused on vocabulary 
vocabulary, discourse or a Adequate amount? and written discourse activities. 
combination of all focused on? Is it Yes D NoD Somewhat[8J Some emphasis on verbal 
an adequate amount? discourse and none on 
phonology. 
Are receptive tasks such as reading Reading activities are well 
and listening incorporated? Is it an Yes D NoD Somewhat[8J integrated into text. Teacher 
adequate amount? must incorporate listening tasks. 
Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Yes [8J NoD SomewhatD are incorporated. 
Are integrated skills such as note No note taking and dictation 
taking and dictations incorporated? Yes D No [8J SomewhatD tasks are included in this text. 
Are translation skills, from TL to A few contextualized and 
FL and FL to TL incorporated? If Yes D NoD Somewhat[8J integrated translations are 
so, is it an adequate amount? included. Student must translate 
from L I to L2 to complete some 
tasks. 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. However, 
relatively easy or difficult for many students may find the 
learners to perform at their best? topics bland and uninteresting, 
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which may decrease motivation. 
What are the major strengths of the Focus on writing and reading 
text? tasks. 
What are the major weaknesses of Grammatik's heavy. Lack of 
the text? production tasks. Boring subject 
matter. Unappealing appearance. 
What (if anything) has been Listening tasks. Authentic 
omitted? language. Colloquial language 
or pop culture references. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 
and/or tasks. More culturaVage 
appropriate references. More 
authentic materials and more 
attractive appearance. 
AppendixD 
English G: AS 
Gymnasium Grade 9 
Evaluation questions 
Global 
Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defined? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
within the text likely cause different 
learners to respond differently? If 
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Extent to which quality is 
satisfied. 
Yes [8] NoD SomewhatD 
Yes [8] NoD SomewhatD 
Yes D NoD Somewhat[8] 
Intro D Continuation [8] 
Meet aims and objectives? 
Yes [8] NoD SomewhatD 
Yes D NoD Somewhat[8] 
American D British D 
Combination [8] 
Yes D NoD Somewhat[8] 
A lot D None D 
Somewhat [8] 
Yes D NoD Somewhat[8] 
Explanation of how quality 
is satisfied. 
Textbook has appropriate 
language, examples and 
activities for learner level. 
Text has activities that will not 
only promote cultural awareness 
but gain lang. ability as well 
Text has some activities life 
after school, but most readings 
and activities are designed to 
give information and teach 
discrete lang. points. 
Text 5 of6. 
Follows a functional syllabus 
where material and grammatical 
structures are sequenced 
according to the usefulness to 
the learner. 
Ability level is defmed. Tasks 
and readings are designed to 
approximate learner ability. 
Some readings and tasks might 
be slightly higher than ability. 
Both varieties of English 
language are taught. There is a 
focus on British spelling. 
Variety is appropriate for future 
TLU's 
Much of the time the language is 
manipulated to achieve desired 
goals, however reported 
"authentic' speech is included 
and the language is suitable to 
complete required tasks. 
Learner is not required to bring 
much information to complete 
tasks. However, some concepts 
are presupposed. 
Language and concepts are 
generally unbiased and non-
offensive. 
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so, which ones and why? 
Is the material divided into detailed The material is divided into 
sections. If so, is there continuity Yes D NoD Somewhat[8] chapters, each with their own 
between the sections? themes. However, there is no 
real 'theme' to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview and understanding of 
way? life in English speaking 
countries. 
What types of learner activities are Reading [8] Heavy focus on reading and 
there? What are the proportions of Writing [8] writing activities. However, 
each? Dialogue D there are some listening and 
Listening [8] integrative activities. 
Integrative [8] 
Are there teacher-centered There are no completely teacher-
activities? If so, in what proportion? Yes D No [8] SomewhatD centered activities, teacher is 
expected to act as a reference for 
learners. 
Is new language presented in Materials are generally 
contextualized meaningful Yes D NoD Somewhat[8] presented consistently in 
situations? contexualized fonnat. However, 
some new vocabulary is just 
defined out of context. 
Does the text presuppose topical Text gives you most of the 
knowledge? If so, to what extent? Yes D NoD Somewhat[8] background knowledge 
necessary to complete the tasks 
but some general concepts are 
presupposed. 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes [8] NoD SomewhatD and adequate. 
Are the instructions in the target or Reflect Ability? Instructions are in both the target 
native language? Does the language Yes [8] NoD SomewhatD language and the native 
used reflect learner ability? language. Most new items are 
introduced in the native lang. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [8] No D available if necessary. 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defined to directly 
the construct definition? teach and reinforce discrete 
language points. Tasks are not 
fully able to promote verbal 
language competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes [8] NoD SomewhatD responses. There are some 
integrative tasks that require 
longer responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat[8] descriptive and narrative 
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descriptions, instructions, narrative Descriptions 60/100 passages. Little use of 
and persuasion? What is the Instructions 10/100 instructions and no persuasive 
proportion of each? Narrative 30/100 arguments. 
Persuasion 0/100 
Do the completion of the tasks There is a range in the amount of 
require a very wide or narrow range Wide D Narrow D topical knowledge you need to 
of knowledge? Combination f8] complete the tasks. 
Are the prompts well chosen and Prompts are adequate to 
able to elicit specific information Yes f8] NoD SomewhatD complete the tasks successfully. 
and/or forms? 
If tasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes f8] NoD SomewhatD The material is widely varied in 
content and focus. 
Are the subject matters likely to be The subject matter will likely be 
of genuine interest to the learners? Yes D NoD Somewhatf8] of some interest to the learners. 
Are the tasks likely to appeal to the The tasks are likely to appeal to 
learners? Are they age appropriate Yes D NoD Somewhatf8] the learners if they enjoyed the 
and interesting? topic. There are many tasks that 
require personal experiences to 
be related which is interesting 
for many learners. 
Does the text have an attractive Yes D NoD Somewhatf8] The text incorporates both color 
appearance? and plain text formats but can be 
rather text heavy and 
intimidating at points. 
Do the tasks encourage personal Many tasks elicit personal 
involvement in the learning Yes f8] NoD SomewhatD experiences and information. 
process? 
Are there competitive or problem Competitive or problem solving 
solving elements in the tasks? Yes D No f8] SomewhatD tasks are not included. 
Upon task completion are learners Students are required to 
required to reflect/evaluate Yes f8] NoD SomewhatD evaluate and revise their work. 
strategies and or essential 
structures? 
To complete tasks are learners To complete many tasks 
required to use acts of reference? Yes f8] NoD SomewhatD students are asked to refer to old 
information - or might be 
required to use a dictionary. 
To what extent are phonology, Heavily focused on vocabulary 
vocabulary, discourse or a Adequate amount? and written discourse activities. 
combination of all focused on? Is it Yes D NoD Somewhatf8] Some emphasis on verbal 
an adequate amount? discourse and none on 
phonology. 
Are receptive tasks such as reading Reading and listening activities 
and listening incorporated? Is it an Yes f8] NoD SomewhatD are well integrated into text. 
adequate amount? 
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Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Yes [8] NoD SomewhatD are incorporated. 
Are integrated skills such as note Note taking and dictation tasks 
taking and dictations incorporated? Yes [8] NoD SomewhatD are included in this text in small 
amounts. 
Are translation skills, from TL to A few contextualized and 
FL and FL to TL incorporated? If Yes D NoD Somewhat[8] integrated translations are 
so, is it an adequate amount? included. 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. However, 
relatively easy or difficult for many students may fmd the 
learners to perform at their best? topics bland and uninteresting, 
which may decrease motivation. 
What are the major strengths of the Focus on writing and reading 
text? tasks. Great range of historical, 
authentic and cultural 
information. 
What are the major weaknesses of Grammatik's heavy. Lack of 
the text? production tasks. 
What (if anything) has been Colloquial language or pop 
omitted? culture references. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 
and/or tasks. More culturaVage 
appropriate references 
AppendixE 
English G: A6 
Gymnasium Grade 10 
Evaluation questions 
Global 
Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defined? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
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Extent to which quality is 
satisfied. 
Yes [gI NoD SomewhatD 
Yes [gI NoD SomewhatD 
Yes D NoD Somewhat[gl 
Intro D Continuation [gI 
Meet aims and objectives? 
Yes [gI NoD SomewhatD 
Yes D NoD Somewhat[gl 
American D British D 
Combination [gI 
Yes D NoD Somewhat[gl 
A lot D None D 
Somewhat [gI 
Explanation of how quality 
is satisfied. 
Textbook has appropriate 
language, examples and 
activities for learner level. 
Text has activities that will not 
only promote cultural awareness 
but help learners gain lang. 
ability as well 
Text has some activities 
regarding education and culture, 
but most readings and activities 
are designed to give information 
and teach discrete lang. points. 
Text 6 of6. 
Follows a functional syllabus 
where material and grammatical 
structures are sequenced 
according to the usefulness to 
the learner. 
Ability level is defined. Tasks 
and readings are designed to 
approximate learner ability. 
Some tasks might be slightly 
higher than ability due to relying 
on ability to use inference. 
Both varieties of English 
language are taught. There is a 
focus on British spelling. 
Variety is appropriate for future 
TLU's 
Much of the time the language is 
manipulated to achieve desired 
goals, however reported 
"authentic'speech and poetry 
are included and the language is 
suitable to complete required 
tasks. 
Leamer is not required to bring 
much information to complete 
tasks. However, some concepts 
are presupposed. 
Language and concepts are 
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within the text likely cause different generally unbiased and non-
learners to respond differently? If Yes D NoD Somewhat[8] offensive. However, there is 
so, which ones and why? some reference to blacks in 
America that might offend some. 
Is the material divided into detailed The material is divided into 
sections. If so, is there continuity Yes D NoD Somewhat[8] chapters, each with their own 
between the sections? themes. However, there is no 
real 'theme' to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview and understanding of 
way? life in English speaking 
countries. 
What types of learner activities are Reading [8] Heavy focus on reading and 
there? What are the proportions of Writing [8] writing activities. However, 
each? Dialogue [8] there are some listening and 
Listening [8] integrative activities and a few 
Integrative [8] dialogues. 
Are there teacher-centered There are no completely teacher-
activities? If so, in what proportion? Yes D No [8] SomewhatD centered activities, teacher is 
expected to act as a reference for 
learners. 
Is new language presented in Materials are generally 
contextualized meaningful Yes D NoD Somewhat[8] presented consistently in 
situations? contexualized format. However, 
some new vocabulary is just 
, defined out of context. 
Does the text presuppose topical Text gives you most of the 
knowledge? Ifso, to what extent? Yes D NoD Somewhat[8] background knowledge 
necessary to complete the tasks 
but some general concepts are 
presupposed. 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes [8] NoD SomewhatD and adequate. 
Are the instructions in the target or Reflect Ability? Instructions are in both the target 
native language? Does the language Yes [8] NoD SomewhatD language and the native 
used reflect learner ability? language. Most new items are 
introduced in the native lang. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [8J No D available if necessary. 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defined to directly 
the construct definition? teach and reinforce discrete 
language points. Tasks are not 
fully able to promote verbal 
language competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes [8J NoD SomewhatD responses. There are some 
integrative tasks that require 
longer responses. 
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Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat~ descriptive and narrative 
descriptions, instructions, narrative Descriptions 60/100 passages. Little use of 
and persuasion? What is the Instructions 101100 instructions and no persuasive 
proportion of each? Narrative 30/100 arguments. 
Persuasion 01100 
Do the completion of the tasks There is a range in the amount of 
require a very wide or narrow range Wide D Narrow D topical knowledge you need to 
of knowledge? Combination ~ complete the tasks. 
Are the prompts well chosen and Prompts are adequate to 
able to elicit specific information Yes ~ NoD SomewhatD complete the tasks successfully. 
and/or forms? 
If tasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes ~ NoD SomewhatD The material is widely varied in 
content and focus. 
Are the subject matters likely to be The subject matter will likely be 
of genuine interest to the learners? Yes D NoD Somewhat~ of some interest to the learners. 
Are the tasks likely to appeal to the The tasks are likely to appeal to 
learners? Are they age appropriate Yes D NoD Somewhat~ the learners if they enjoyed the 
and interesting? topic. There are many tasks that 
require personal experiences to 
be related which is interesting 
for many learners. 
Does the text have an attractive Yes D NoD Somewhat~ The text incorporates both color 
appearance? and plain text formats. 
Do the tasks encourage personal Many tasks elicit personal 
involvement in the learning Yes ~ NoD SomewhatD experiences and information. 
process? 
Are there competitive or problem Competitive or problem solving 
solving elements in the tasks? Yes D No~ SomewhatD tasks are not included. 
Upon task completion are learners Students are required to 
required to reflect/evaluate Yes ~ NoD SornewhatD evaluate and revise their work. 
strategies and or essential 
structures? 
To complete tasks are learners To complete many tasks 
required to use acts of reference? Yes ~ NoD SomewhatD students are asked to refer to old 
information - or might be 
required to use a dictionary. 
To what extent are phonology, Heavily focused on vocabulary 
vocabulary, discourse or a Adequate amount? and written discourse activities. 
combination of all focused on? Is it Yes D NoD Somewhat~ Some emphasis on verbal 
an adequate amount? discourse and none on 
phonology. 
Are receptive tasks such as reading Reading and listening activities 
and listening incorporated? Is it an Yes ~ NoD SomewhatD are well integrated into text. 
adequate amount? 
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Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Yes I2?J NoD SomewhatD are incorporated. 
Are integrated skills such as note Note taking and dictation tasks 
taking and dictations incorporated? Yes I2?J NoD SomewhatD are included in this text in small 
amounts. 
Are translation skills, from TL to A few contextualized and 
FL and FL to TL incorporated? If Yes D NoD Somewhatl2?J integrated translations are 
so, is it an adequate amount? included. 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. However, 
relatively easy or difficult for some students might be offended 
learners to perfonn at their best? by racial issues. In general 
learners should adapt well to the 
text 
What are the major strengths of the Focus on writing and reading 
text? tasks. Great range of historical, 
authentic and cultural 
information (including poems 
and historical tidbits). 
What are the major weaknesses of Grammatik's heavy. Lack of 
the text? production tasks. 
What (if anything) has been Colloquial language or pop 
omitted? culture references. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 
and/or tasks. 
Appendix F 
Go Ahead (Neue Ausgabe) 9 
Realschule Grade 9 
Evaluation questions 
Global 
Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defined? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
within the text likely cause different 
learners to respond differently? If 
so, which ones and why? 
Is the material divided into detailed 
sections. If so, is there continuity 
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Extent to which quality is Explanation of how quality 
satisfied. is satisfied. 
Textbook has appropriate 
Yes ~ NoD SomewhatD language, examples and 
activities for learner level. 
Text has activities that will not 
only promote cultural awareness 
Yes ~ NoD SomewhatD of English speaking countries 
but gain lang. ability as well 
Text has some activities on jobs 
and sports but many readings 
and exercises are designed to 
Yes D NoD Somewhat~ give historical information. 
Text 3 of4. 
Intro D Continuation ~ 
Follows a functional syllabus 
Meet aims and objectives? where material is sequenced 
Yes ~ NoD SomewhatD according to the usefulness to 
the learner. 
Ability level and coherence is 
defmed. Sentence structures are 
Yes ~ NoD SomewhatD short and simplified to 
approximate learner ability. 
Both varieties of English 
language are taught. There is a 
American 0 British D focus on British spelling. 
Combination ~ Variety is appropriate for the 
TLU as many might come in 
contact with tourists / 
internationals in their jobs. 
Yes D NoD Somewhat~ Language is manipulated to 
achieve desired goals, however 
language is suitable to complete 
required tasks. 
A lot Q None ~ Leamer is not required to bring 
Somewhat D in anything, all information is 
supplied to the learner. 
Language is generally unbiased 
and non-offensive. 
Yes D No~ SomewhatD 
The material is divided into 
Yes D NoD Somewhat~ chapters, each with their own 
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between the sections? themes. However, there is no 
real 'theme' to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview and understanding of 
way? life in English speaking 
countries. 
What types of learner activities are Reading ~ Heavy focus on reading and 
there? What are the proportions of Writing ~ writing activities. However, 
each? Dialogue D there are some listening and 
Listening ~ integrative activities. 
Integrative ~ 
Are there teacher-centered There are no teacher-centered 
activities? If so, in what proportion? Yes D No~ SomewhatD activities, teacher is expected to 
act as a reference for learners. 
Is new language presented in Materials are presented 
contextualized meaningful Yes [gI NoD SomewhatD consistently in contexualized 
situations? format. 
Does the text presuppose topical Text gives all background 
knowledge? If so, to what extent? Yes D No [gI SomewhatD knowledge necessary to 
complete the tasks. 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes D NoD Somewhat[gl and adequate. However there are 
instances where more 
explanation could be helpful 
Are the instructions in the target or Instructions are in the target 
native language? Does the language Yes [gI NoD SomewhatD language, which reflects the 
used reflect learner ability? language ability of the learner. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [gI No D available if necessary. 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defined to directly 
the construct definition? teach discrete language points. 
Tasks are not fully able to 
promote verbal language 
competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes D NoD Somewhat~ responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat~ descriptive and narrative 
descriptions, instructions, narrative Descriptions 401100 passages. Little use of 
and persuasion? What is the Instructions 10/100 instructions and no persuasive 
proportion of each? Narrative 50/100 arguments. 
Persuasion 01100 
Do the completion of the tasks No topical knowledge is needed 
require a very wide or narrow range Wide D Narrow [gI to complete the tasks, everything 
of knowledge? Combination D is within the text. 
Are the prompts well chosen and Prompts are adequate but 
able to elicit specific information Yes D NoD Somewhat[gl extensive enough to elicit more 
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and/or fonns? than short answers. 
Jftasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes C81 NoD SomewhatD The material is widely varied in 
content and focus. 
Are the subject matters likely to be The subject matter will likely be 
of genuine interest to the learners? Yes D NoD SomewhatC81 of some interest to the learners. 
Are the tasks likely to appeal to the The tasks are related to the 
learners? Are they age appropriate Yes D NoD SomewhatC81 materials, however, they then to 
and interesting? be rote and repetitive. 
Does the text have an attractive Yes D NoD SomewhatC81 The text incorporates both color 
appearance? and plain text fonnats that will 
be appealing to some learners. 
However, some pages are text 
heavy and look intimidating. 
Do the tasks encourage personal Some tasks elicit personal 
involvement in the learning Yes C81 NoD SomewhatD experiences and infonnation. 
process? 
Are there competitive or problem Competitive or problem solving 
solving elements in the tasks? Yes D No C81 SomewhatD tasks are not included. 
Upon task completion are learners Students are not required to 
required to reflect/evaluate Yes D No C81 SomewhatD evaluate. This is left up to the 
strategies and or essential teacher's discretion. 
structures? 
To complete tasks are learners To complete many tasks 
required to use acts of reference? Yes ~ NoD SomewhatD students are asked to refer to old 
infonnation - or might be 
required to use a dictionary. 
To what extent are phonology, Heavily focused on vocabulary 
vocabulary, discourse or a Adequate amount? and written discourse activities. 
combination of all focused on? Is it Yes D NoD Somewhat~ Little emphasis on verbal 
an adequate amount? discourse and phonology. 
Are receptive tasks such as reading Reading and listening activities 
and listening incorporated? Is it an Yes ~ NoD SomewhatD are well integrated into text. 
adequate amount? 
Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Is it an Yes ~ NoD SomewhatD are incorporated. However, 
adequate amount? speaking tasks are not designed 
well to elicit extensive 
discourse. 
Are integrated skills such as note Note taking and dictation tasks 
taking and dictations incorporated? Yes D No~ SomewhatD are not included in this text 
Is it an adequate amount? 
Are translation skills, from TL to Translations are not included in 
FL and FL to TL incorporated? If Yes D No~ SomewhatD this text. 
so, is it an adequate amount? 
Overall Impressions 
Is this text likely to evoke a Text is non-biased and age 
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response that would make it appropriate. Learners should be 
relatively easy or difficult for able to perform well. 
learners to perform at their best? 
What are the major strengths of the Focus on writing and reading 
text? tasks. Great range of historical 
and cultural information. 
What are the major weaknesses of Lack of production tasks. 
the text? 
What (if anything) has been 
omitted? 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 
and/or tasks. 
Appendix G 
Go Ahead (Neue Ausgabe) 10 
Realschule Grade 10 
Evaluation questions 
Global 
Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defined? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
within the text likely cause different 
learners to respond differently? If 
so, which ones and why? 
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Extent to which quality is 
satisfied. 
Yes [8] NoD SomewhatD 
Yes [8] NoD SomewhatD 
Yes D NoD Somewhat[8] 
Intro D Continuation [8] 
Meet aims and objectives? 
Yes [8] NoD SomewhatD 
Yes [8] NoD SomewhatD 
American 0 British D 
Combination [8] 
Yes D NoD Somewhat[8] 
A lot 0 None [8] 
SomewhatD 
Yes 0 NoD Somewhat[8] 
Explanation of how quality 
is satisfied. 
Textbook has appropriate 
language, examples and 
activities for learner level. 
Text has activities that will not 
only promote popular cultural 
awareness but gain lang. ability 
as well 
Text has some activities on jobs 
and work but many readings and 
exercises are designed to give 
pop culture information. 
Text 4 of4. 
Follows a functional syllabus 
where material is sequenced 
according to the usefulness to 
the learner. 
Ability level and coherence is 
dermed. Sentence structures are 
short and simplified to 
approximate learner ability. 
Both varieties of English 
language are taught. There is a 
focus on British spelling. 
Variety is appropriate for the 
TLU as many might come in 
contact with tourists / 
internationals in their jobs. 
Much of the time the language is 
manipulated to achieve desired 
goals, however reported 
"authentic' speech is included 
and the language is suitable to 
complete required tasks. 
Learner is not required to bring 
in anything, all information is 
supplied to the learner. 
Language is generally unbiased 
but includes some offensive 
words. There are references to 
issues such as pollution, 
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immigration and pop culture that 
might be more attractive to 
some. 
Is the material divided into detailed The material is divided into 
sections. If so, is there continuity Yes D NoD Somewhat[8] chapters, each with their own 
between the sections? themes. However, there is no 
real 'theme'· to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview and understanding of 
way? life in English speaking 
countries. 
What types of learner activities are Reading [8] Heavy focus on reading and 
there? What are the proportions of Writing [8] writing activities. However, 
each? Dialogue [8] there are some listening and 
Listening [8] integrative activities. 
Integrative [8] 
Are there teacher-centered There are no teacher-centered 
activities? If so, in what proportion? Yes D No [8] SomewhatD activities, teacher is expected to 
act as a reference for learners. 
Is new language presented in Materials are presented 
contextualized meaningful Yes [8] NoD SomewhatD consistently in contexualized 
situations? format. 
Does the text presuppose topical Text gives all background 
knowledge? If so, to what extent? Yes D No [8] SomewhatD knowledge necessary to 
complete the tasks. 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes D NoD Somewhat[8] and adequate. However there are 
instances where more 
explanation could be helpful 
Are the instructions in the target or Instructions are in the target 
native language? Does the language Yes [8] NoD SomewhatD language, which reflects the 
used reflect learner ability? language ability of the learner. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [8] No D available if necessary. 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defined to directly 
the construct definition? teach discrete language points. 
Tasks are not fully able to 
promote verbal language 
competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes D NoD Somewhat[8] responses. There are some 
integrative tasks that require 
longer responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat[8] descriptive and narrative 
descriptions, instructions, narrative Descriptions 40/100 passages. Little use of 
and persuasion? What is the Instructions 10/100 instructions and no persuasive 
proportion of each? Narrative 501100 arguments. 
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Persuasion 0/100 
Do the completion of the tasks No topical knowledge is needed 
require a very wide or narrow range Wide D Narrow [8J to complete the tasks, everything 
of knowledge? Combination D is within the text. 
Are the prompts well chosen and Prompts are adequate but 
able to elicit specific information Yes D NoD Somewhat[8J generally not extensive enough 
and/or forms? to elicit more than short 
answers. 
If tasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes [8J NoD SomewhatD The material is widely varied in 
content and focus. 
Are the subject matters likely to be The subject matter will likely be 
of genuine interest to the learners? Yes D NoD Somewhat[8J of some interest to the learners. 
Are the tasks likely to appeal to the The tasks are likely to appeal to 
learners? Are they age appropriate Yes [8J NoD SomewhatD the learners if they enjoyed the 
and interesting? topic. There are many tasks that 
require personal experiences to 
be related which is interesting 
for many learners. 
Does the text have an attractive Yes D NoD Somewhat[8J The text incorporates both color 
appearance? and plain text formats that will 
be appealing to learners. 
Do the tasks encourage personal Many tasks elicit personal 
involvement in the learning Yes [8J NoD SomewhatD experiences and information. 
process? 
Are there competitive or problem Competitive or problem solving 
solving elements in the tasks? Yes D No [8J SomewhatD tasks are not included. 
Upon task completion are learners Students are not required to 
required to reflect/evaluate Yes D No [8J SomewhatD evaluate. This is left up to the 
strategies and or essential teacher's discretion. 
structures? 
To complete tasks are learners To complete many tasks 
required to use acts of reference? Yes [8J NoD SomewhatD students are asked to refer to old 
information - or might be 
required to use a dictionary. 
To what extent are phonology, Heavily focused on vocabulary 
vocabulary, discourse or a Adequate amount? and written discourse activities. 
combination of all focused on? Is it Yes D NoD Somewhat[8J Some emphasis on verbal 
an adequate amount? discourse and none on 
phonology. 
Are receptive tasks such as reading Reading and listening activities 
and listening incorporated? Is it an Yes [8J NoD SomewhatD are well integrated into text. 
adequate amount? 
Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Is it an Yes ~ NoD SomewhatD are incorporated. 
adequate amount? 
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Are integrated skills such as note Note taking and dictation tasks 
taking and dictations incorporated? Yes D No [gI SomewhatD are not included in this text 
Are translation skills, from TL to A few contextualized and 
FL and FL to TL incorporated? If Yes D NoD Somewhat[gl integrated translations are 
so, is it an adequate amount? included. 
Overall Impressions 
Is this text likely to evoke a Some materials in the text might 
response that would make it offend learners. Some topics will 
relatively easy or difficult for be controversial. Text 
learners to perform at their best? performance may not be 
consistent. 
What are the major strengths of the Focus on writing and reading 
text? tasks. Great range of historical, 
authentic and cultural 
information. 
What are the major weaknesses of Lack of production tasks. 
the text? 
What (if anything) has been When using offensive words like 
omitted? "nigger" an explanation of why 
we don't use that word should 
be included. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. Learner might 
have a biases and culturally 
insensitive opinion about 
minorities. 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 
and/or tasks. Omitting culturally 
offensive words. 
AppendixH 
English Live 5 
Hauptschule Grade 5 
Evaluation questions 
Global 
Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defmed? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
within the text likely cause different 
learners to respond differently? If 
so, which ones and why? 
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Extent to which quality is 
satisfied. 
Yes ~ NoD SomewhatD 
Yes ~ NoD SomewhatD 
Yes ~ NoD SomewhatD 
Intro D Continuation ~ 
Meet aims and objectives? 
Yes ~ NoD SomewhatD 
Yes ~ NoD SomewhatD 
American D British D 
Combination ~ 
Yes D NoD Somewhat~ 
A lot W None ~ 
Somewhat D 
Yes D No~ SomewhatD 
Explanation of how quality 
is satisfied. 
Textbook has appropriate 
language, examples and 
activities for learner level. 
Text has activities that will not 
only promote cultural awareness 
but help learners gain lang. 
ability as well 
Text has activities related to 
travel, history and pop culture, 
which is an adequate reflection 
of possible TLU's for the 
learners. 
Text 3 of4. 
Follows a functional syllabus 
where material and grammatical 
structures are sequenced 
according to the usefulness to 
the learner. 
Ability level is defmed and 
maintained. Tasks and readings 
are designed to approximate 
learner ability. 
Both varieties of English 
language are taught. There is a 
focus on British spelling. 
Variety is appropriate for future 
TLU's 
Much of the time the language is 
manipulated to achieve desired 
goals, however reported speech 
is included and the language is 
suitable to complete required 
tasks. 
Learner is not required to bring 
any information to complete 
tasks. 
Language and concepts are 
generally unbiased and non-
offensive. 
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Is the material divided into detailed The material is divided into 
sections. If so, is there continuity Yes D NoD Somewhat[8J chapters, each with their own 
between the sections? themes. However, there is no 
real 'theme' to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview and understanding of 
way? life in English speaking 
countries. 
What types of learner activities are Reading [8J Heavy focus on reading and 
there? What are the proportions of Writing [8J writing activities. Also included 
each? Dialogue [8J are dialogue/interactive 
Listening [8J activities and many listening 
Integrative [8J activities. 
Are there teacher-centered There are no completely teacher-
activities? If so, in what proportion? Yes D NoD Somewhat[8J centered activities, teacher is 
expected to act as a reference for 
learners. 
Is new language presented in Materials are generally 
contextualized meaningful Yes D NoD Somewhat[8J presented consistently in a very 
situations? brief contexualized format. 
Does the text presuppose topical Text gives you the background 
knowledge? If so, to what extent? Yes D No [8J SomewhatD knowledge necessary to 
complete the tasks. 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes [8] NoD SomewhatD and adequate. 
Are the instructions in the target or Reflect Ability? Instructions are mainly in the 
native language? Does the language Yes [8] NoD SomewhatD target language. Many grammar 
used reflect learner ability? points are introduced in Ll. 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [8J No D available if necessary. 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defmed to directly 
the construct definition? teach and reinforce discrete 
language points. Tasks are 
designed to promote verbal 
language competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes [8] NoD SomewhatD responses. There are some 
integrative tasks that require 
longer responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat[8J descriptive passages. Little use 
descriptions, instructions, narrative Descriptions 70/100 of instructions (most in native 
and persuasion? What is the Instructions 10/100 language) and no persuasive 
proportion of each? Narrative 201100 arguments. 
Persuasion 0/100 
Do the completion of the tasks All information needed to 
require a very wide or narrow range Wide 0 Narrow [;8J complete the tasks is supplied to 
of knowledge? Combination D the learner. 
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Are the prompts well chosen and Prompts are adequate to 
able to elicit specific information Yes [8J NoD SomewhatD complete the tasks successfully. 
and/or forms? 
If tasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes [8J NoD SomewhatD The material is widely varied in 
content and focus. 
Are the subject matters likely to be The pop culture and current 
of genuine interest to the learners? Yes [8J NoD SomewhatD event subject matter will likely 
be of interest to the learners. 
Are the tasks likely to appeal to the The tasks are likely to appeal to 
learners? Are they age appropriate Yes [8J NoD SomewhatD the learners if they enjoyed the 
and interesting? topical materials. 
Does the text have an attractive Yes [8J NoD SomewhatU The text incorporates both 
appearance? glossy color and plain text 
formats and it very appealing to 
the eye. 
Do the tasks encourage personal Many tasks elicit personal 
involvement in the learning Yes [8J NoD SomewhatD information. 
process? 
Are there competitive or problem Competitive or problems solving 
solving elements in the tasks? Yes D No [8J SomewhatD tasks are not included. 
Upon task completion are learners Students are not required to 
required to reflect/evaluate Yes D No [8J SomewhatD evaluate or revise their work. 
strategies and or essential 
structures? 
To complete tasks are learners Rarely students are asked to 
required to use acts of reference? Yes D NoD Somewhat[8J refer to old information - or 
might be required to use a 
dictionary. 
To what extent are phonology, Heavily focused on vocabulary. 
vocabulary, discourse or a Adequate amount? Some emphasis on verbal and 
combination of all focused on? Is it Yes D NoD Somewhat[8J written discourse and none on 
an adequate amount? phonology. 
Are receptive tasks such as reading Reading and listening activities 
and listening incorporated? Is it an Yes [8J NoD SomewhatD are well integrated into text. 
adequate amount? 
Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Yes [8J NoD SomewhatD are incorporated. 
Are integrated skills such as note Note taking and dictation tasks 
taking and dictations incorporated? Yes D No [8J SomewhatD are not included. 
Are translation skills, from TL to Many indirect translations as 
FL and FL to TL incorporated? If Yes D NoD Somewhat[8J most new grammar structures 
so, is it an adequate amount? are introduced in the native 
language. 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. Learners 
relatively easy or difficult for should perform relatively 
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learners to perfonn at their best? consistently. 
What are the major strengths of the Basic and easy to read. 
text? Attractive appearance. 
Interesting and age appropriate 
topics. 
What are the major weaknesses of Dependency on native language. 
the text? Lack of authentic language. 
What (if anything) has been Authentic language. 
omitted? 
What are the consequences, both None. 
positive and negative, on the learner 
and educational system if this text 
was continued to be used? 
What would you suggest for Additional English Language 
improvements? pronunciation/phonetics section 




Hauptschule Grade 9 
Evaluation questions 
Global 
Is the textbook material related to 
the overall aims and objectives of 
the course? 
Is the material within the text suited 
to provide the Language necessary 
to achieve the overall goals of the 
course and students? 
Are the situations in which learners 
will need to use the TL represented 
within the text? If so are their 
related activities reflecting typical 
occurrences in these situations? 
Text Design & Structure 
Where does the text fall in the set of 
materials? Is it the introductory text 
or a continuation of a series? 
Does the material follow a 
structured/functional syllabus? If so, 
does this method meet the aims and 
objectives of the course? 
Is the language ability level for this 
text clearly defmed? Is the language 
appropriated for the student's 
approximated ability? 
Which variety of English is taught? 
(American or British or combination 
of both) Is this variety appropriate 
for the TLU? 
Is the language authentic, and 
related to target language use? 
To what extent does this text 
presuppose topical knowledge? 
Will the language and or tasks 
within the text likely cause different 
learners to respond differently? If 
so, which ones and why? 
Is the material divided into detailed 
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Extent to which quality is 
satisfied. 
Yes t8l NoD SomewhatD 
Yes t8l NoD SomewhatD 
Yes D NoD Somewhat[8] 
Intro t8l Continuation D 
Meet aims and objectives? 
Yes t8l NoD SomewhatD 
Yes t8l NoD SomewhatD 
American D British 0 
Combination t8l 
Yes 0 NoD Somewhat[8] 
A lot 0 None [8J 
Somewhat 0 
Yes D No [8] SomewhatD 
Explanation of how quality 
is satisfied. 
Textbook has appropriate 
language, examples and 
activities for learner level. 
Text has activities that will not 
only promote cultural awareness 
but help learners gain lang. 
ability as well 
Text has activities related to 
travel, city life and how we 
spend our free time, which is an 
adequate reflection of possible 
TLU's for the learners. 
Text I of 1. 
Follows a functional syllabus 
where material and grammatical 
structures are sequenced 
according to the usefulness to 
the learner. 
Ability level is defmed and 
maintained. Tasks and readings 
are designed to approximate 
learner ability. 
Both varieties of English 
language are taught. There is a 
focus on British spelling. 
Variety is appropriate for future 
TLU's 
Much of the time the language is 
manipUlated to achieve desired 
goals, however reported speech 
is included and the language is 
suitable to complete required 
tasks. 
Leamer is not required to bring 
any information to complete 
tasks. 
Language and concepts are 
generally unbiased and non-
offensive. 
The material is divided into 
107 
sections. If so, is there continuity Yes D NoD Somewhat[8J chapters, each with their own 
between the sections? themes. However, there is no 
real 'theme' to the book. 
If the sections do not have The varying is not unmotivated 
continuity, to what extent do the - just aimed to give a general 
sections vary in an unmotivated overview and understanding of 
way? life in English speaking 
countries. 
What types of learner activities are Reading [8J Heavy focus on reading and 
there? What are the proportions of Writing [8J writing activities. There are a 
each? Dialogue [8J few dialogue/interactive 
Listening D activities but no listening 
Integrative [8] activities. 
Are there teacher-centered There are no completely teacher-
activities? If so, in what proportion? Yes D NoD Somewhat[8J centered activities, teacher is 
expected to act as a reference for 
learners. 
Is new language presented in Materials are generally 
contextualized meaningful Yes D NoD Somewhat[8J presented consistently in a very 
situations? brief contexualized format. 
Does the text presuppose topical Text gives you the background 
knowledge? If so, to what extent? Yes D No [8J SomewhatD knowledge necessary to 
complete the tasks. 
Are the instructions unambiguous Instructions are generally brief 
and adequate to complete the tasks? Yes [8] NoD SomewhatD and adequate. 
Are the instructions in the target or Reflect Ability? Instructions are mainly in the 
native language? Does the language Yes [8J NoD SomewhatD native language. 
used reflect learner ability? 
Are there supporting materials such Supporting materials are 
as audio, video, teacher's book, Yes [8J No D available if necessary. 
indexes and test banks? 
Task Design and Structure 
To what extent do the tasks reflect Tasks are defmed to directly 
the construct definition? teach and reinforce discrete 
language points. Tasks are not 
fully able to promote verbal 
language competency. 
Are the tasks designed to elicit Most tasks require very short 
different amount of discourse? Yes [8J NoD SomewhatD responses. There are some 
integrative tasks that require 
longer responses. 
Does the mode of discourse within Heavy dependency on 
the tasks vary in their use of Yes D NoD Somewhat[8J descriptive and narrative 
descriptions, instructions, narrative Descriptions 60/100 passages. Little use of 
and persuasion? What is the Instructions 10/100 instructions (most in native 
proportion of each? Narrative 30/100 language) and no persuasive 
Persuasion 0/100 arguments. 
Do the completion of the tasks All information needed to 
require a very wide or narrow range Wide D Narrow [8J complete the tasks are supplied 
of knowledge? Combination D to the learner. 
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Are the prompts well chosen and Prompts are adequate to 
able to elicit specific information Yes [8J NoD SomewhatD complete the tasks successfully. 
and/or forms? 
If tasks are timed, is there sufficient Tasks are not timed. 
allocation related to the type of Yes D NoD SomewhatD 
medium? 
Learner Needs 
Does the material have variety? Yes [8J NoD SomewhatD The material is widely varied in 
content and focus. 
Are the subject matters likely to be The subject matter will likely be 
of genuine interest to the learners? Yes D NoD Somewhat[8J of some interest to the learners. 
Are the tasks likely to appeal to the The tasks are likely to appeal to 
learners? Are they age appropriate Yes D NoD Somewhat[8J the learners if they enjoyed 
and interesting? reading about travel and culture. 
Does the text have an attractive Yes D NoD Somewhat[8J The text incorporates both color 
appearance? and plain text formats but is 
fairly old and drab looking. 
Do the tasks encourage personal Only a few tasks elicit any 
involvement in the learning Yes D NoD Somewhat[8J personal information. 
process? 
Are there competitive or problem Competitive or problem solving 
solving elements in the tasks? Yes D No [8J SomewhatD tasks are not included. 
Upon task completion are learners Students are not required to 
required to reflect/evaluate Yes D No [8J SomewhatD evaluate or revise their work. 
strategies and or essential 
structures? 
To complete tasks are learners Rarely students are asked to 
required to use acts of reference? Yes D NoD Somewhat[8J refer to old information - or 
might be required to use a 
dictionary. 
To what extent are phonology, Heavily focused on vocabulary. 
vocabulary, discourse or a Adequate amount? Some emphasis on verbal and 
combination of all focused on? Is it Yes D NoD Somewhat[8J written discourse and none on 
an adequate amount? phonology. 
Are receptive tasks such as reading Reading activities are well 
and listening incorporated? Is it an Yes D NoD Somewhat[8J integrated into text. No listening 
adequate amount? activities at the present time 
(need more). 
Are productive tasks such as writing Many writing and speaking tasks 
and speaking incorporated? Yes [8J NoD SomewhatD are incorporated. 
Are integrated skills such as note Note taking and dictation tasks 
taking and dictations incorporated? Yes D No [8J SomewhatD are not included. 
Are translation skills, from TL to Many indirect translations as 
FL and FL to TL incorporated? If Yes D NoD Somewhat[8J most of the tasks are in the 
so, is it an adequate amount? native language. 
Overall Impressions 
Is this text likely to evoke a Topics are generally non-biased 
response that would make it and non-offensive. Learners 
relatively easy or difficult for should perform relatively 
learners to perform at their best? consistently. 
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What are the major strengths of the Basic and easy to read. 
text? 
What are the major weaknesses of Dependency on native language. 
the text? Lack of production tasks. 
What (if anything) has been Production tasks. Listening 
omitted? Tasks. Direct grammar 
references. 
What are the consequences, both Learner will develop English 
positive and negative, on the learner language comprehension skills 
and educational system if this text but probably have poor 
was continued to be used? production skills. 
What would you suggest for Directions in both native and 
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